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1SINOPSIS
Onder"wys 1n SU1d-Afr"ika is geerganiseer r ondom die konsep van
ku t tur e t e en rasse-aparthe1d. Hierdie onderwysste1sel Wcl5
bedoe1 om d i e kulturele en etniese ver'Jkei.denheid. van die
teente hanteersame 1ewing e1 1ek t i.e 1Su id-A 1 r i kaan'J'
akkommodeer.
Dclar 15 egter 'n groe1.ende be'lef dat apart, onderwY5stelsels
en instelling! leerlinge en 'Jtudente n i e voorberei vir die
in tera f hank 1ik hInd te
vffr"skeidenheid n i e .
'Jteed5 toenemende 'l0'i10-po1itieke en
midde van hierdie ku1turele
ekonomiese
en etniese
'n Lewensvatbare al ternatief vir aparte onderwysstelsels word
voors ien deur mu 1 t 1. ku 1 ture Ie onderwys. Oi t is on twerp am te
vo1doen aan die leerbehoeftes van leerlinge en studente in
kultureel en etnies uiteenlopende gemeenskappe. Oit is
toepaslik vir beide mono-etnie5e en multi-etniese
onderwy"5inste11ings op pre-tersiere en tersiere vlakke.
Multikulture1e onderwys, soos be,.kryf deur Suzuki, stel
leer1in;_ en .tudente 1.n staat om hul eie In ander kulture wat
in die same11wino voo,..kom, bet"r t. beoryp. Leerl ing" "n
,nudente lee'" '10 om ku1tur'l,le ver,.kille tl respekteer, en om
die ryke ert.nis van ander etnie.. gre.p. t. waardeer.
(Suzuk r , 19841 43-~O)
Hl.,..die stud1f gaan In op mu1tikultu,..aliue 1n dl. onder"wy~.
Ole k lem 15 .Qte,.. op anti-rass1.tle.e ende,..wy .. , wat Ql!"Jien
wo,..d as 'n eSlen'S1.tHe a9pek van multlkulturlle onderwys.
11
Knt1cls00S byvoorbeeld Troyna, stel dit dat mu1tikulturele
onderwys aan te spreek
onderwy5 nlk5 Qedoen het om die kwes5ie van rassi'3me in die
nie, of am ra'5sistiese houd ing'3 onder
s tucen t e u i t te skakel nie. (Troyna, 1987: 307-320)
In d le 'S tud ie lS ra'5'3 i 13m., rn die onderwYI op ter«\ H~re v 1all.,
ondersoek. Die studleoebied wa'3 die kur r rkulum van d i e RandsllP
OnderwyskolleQ.. In 1991 het hierdie kolleoe sy deure oeopen
v i r studentonderwY'5ers vanuit aile bevolking'30roepe. Die
kurr iku 1um het eo ter geen aanpas5 LnO ondergaan om hierdie
uitdaoino die hoof te bied nie.
In die stud ie is oepoog om die v 1ak van bewustheid ten
van raSSlsme in die kolleQe '3e kurrikulum onder
opsigte
It.ollege
dosente te bepaal, asook om hulle reak'3ies op gelden ti f iseerde
voorbee1de van rassisme vas te ste1.
onderwys. Die versk ynsel van
an ti -rass1.stiese
Die studie het begin met'n
internasional. ontwikkelinQ
perspektief binne multiku1turele
van
1 iteratuuroorsig
die
van die
skool, en
ond.rwy.-opl.idinosinriotin~s manifeste.r, en a"l 'n
weer .. pl ... linO van ,.aSSlsm. in die ume1ewino. Die
1i t.r" tuu,. .. tudi. he t aan~.toon da t dl.r 'n toenemlpndlP
••nva",.d ing buta.n
b1nn. mu 1 tLkultur.le
van di. b.lanorikheid van antl-""Slisme
onde,.wYl. Die onderlo.k na ra.Slsm. in
k u r: ,. 1k u I um 1.. d.ur n ••mi-
g... truk tur••rd. oplP-vr ...o vr •• ly••
• an die Rand•• Ond.,.wysko IIIPge.
1 1 1
Ole v"'delys lS ontwikkel om die respendente se v l ak van
bewu'5thpid van raS'ilsme in die kurrikulum wat r-u t t e gebruik·
het om leerkraQte op te lei, te toet~. Die kurr i ku 1uminhoud
was d i e rioo t t okus van die ontledinq. Hierdie inhoud is binne
die '.ullabu'ii'3een handboeke Qeidentifi~eer.
n hoe vi elk van bewus theidoUl re~u 1 tate van die
van rc1ssisme in die kur"'ikulum,onthul. Die dosen te kon
in die s i I I abussegered£.llik d i e vco r v orn s
handboek e identi t i seer.
v an rassisme
Hulle het ook waardering getoon
en
vir
die prak tiese impilltdsies van rassisme vir onderwys en die
samelewlng.
Die respondente was egter nie in staat om sistematies en
kensekwent die voorl<oms van geidentifiseerde rassisme te
hanteer nie. Hulle het nog die kennis en vaardighede, nog die
heud ings getoon om rass isme opvoedend te konfron teer. Hull e
het t;jeen onmiddelike maatreels gehad waarmee hulle self as
dee 1 van . n op loss 1 ng ken optree n re , Daar was . n
waarneembare onvermoe om te kur:-rikuleer en om kurrikulere
ra'l'litlme te omskep 1n leergeleenthede vir die '1tudente.
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CHAPTER 4
CHAPTER ONE
I NTRODUCT I ON
OUTLINE OF THE STUDY. STATING THE PROBLEM, WHY CURRICULUM
CONTENT, AND THE A 1M. METHOD AND COURSE OF THE STUDY.
1.1 GUTL I NE OF THE STUDY
mul ti.cul tura 1 educati.on
gener"411 y, and antirac i"5 t education in particular.
adopted. The first is a 1 iterature
revil!Pw. This is the main focutl of thl!P study. The 'Sl!Pcond
compr"i~U'"5 an evaluation of the curriculum contl!Pnt of thl!P Rand
ColleQe of Education with the view of te'Stin9 'Such content for
an t i r ac i"5 t awarenes-.s.
Th~ literature review examine. the phenomenon of racism in
education within the '"5chool, in teacher education
and a. a refll!Pction of raci'Sm in 'Society.
An ideal typical model is applied to assess racism
programmes
i.n soci~ty
and the way in which schools as institutions reflect raciwm.
Education is viewed a"5 a social and societal in"5titution and
knowledge as a resource 'is di"5tributed
throuQhou t .ochty. a"5 ...ell as how race .erv•• as
in the d i. tr i button 0 f tha t re.ource.
a criterion
A i. mad. of mu I ticu 1 tural and
antiraci.t education in o,.de,. to d.te,.mine wheth.r cui tu"al
educat 10n. or education .hould
.pec i heal I y promoted in educational inlttitution. I i.lq, teacher
education colle99••
-~-
The llteratur~ reVlews also e x am i ne multlcultural and
ao t i r ac r a t eouc a t i on within teacher education and
Iru s 103 an area where multicultural programmes
necp.<;;'Sary by ',;ome multlcultural educ e c t on i s te ,
The f i n a I section of the literature 'Study look!S .It thl!
curr lCU 1um and how curr icular content can 1nt luence the
content ln order to ldentlfy racially bia'Jed 'Jtudy
for an t i r a c 1st educ e t i cn
vcllue'S,
e)(amlned
c1ttitudlHl and belief'1 of the I earner'S.
to look at
The need 1'1
currlcular
materul'S.
It would appear that c e r t a m school c.'lnd colleQe subjects lend
thems.lves to r ac r a I bias and prejudi.ce more than others,
although the relationship betwe.n curr iculum and prevai ling
subJ ec ta I 1ldeologles in tl s o c r e t v remains constant in
matter.
The second part of the study focuses on the curriculum content
of '!Ielected subjects at the Rand College of Education. The
reason for choo'!ling an institution for teach.r· education is
that the academic training programme c1nd content is the same
a'll that tauQht.t the schools.
The prof.lI.ion.1 traln lng of teacher... t the Rand College of
Education 1s .imod .It enabling the qualified t&acher to
translat. th. t r 4 1 n l n o lnto didActic outcome. ln tht"
c l ••sroom • Th.
English, History,
nub) o c t. peru.ed for rac1lm .r..
Mt\t,.,~m4tic., Biology and Sciltnc@.
-)-
fh1'S 5tudy i5 undertaken again5t a background of ongoing and
..eemingly i n trac t ab l e problem... and upheaval'l ln educatlon.
South AfriCtl l' po ... se'S'Sed of an indigenou'l, numerical majority
w1th an hl'Stor1cal legacy of lower and poor'St.lndard5 of
education and lnt.,rrupted 'Ichooling which have "produced the
bltterne'S'S and chaos of apartheid education" (Ashley.1986:~3).
Underpinning th, irruption. 1n education ar, the racism and
ethn i c stereotypes wh ich form a perva.iv. trad it 10n in a
polarized 'Joci.ty.
1. 2 SiAT ING THE PROBLEM
College'S of Educatlon in South Africa are by and large run on
raCial 1 ineOJ, and far from reflecting th, real ity of the
society''S cultural and ethnic dive,.sity, encapsulate the
eOJ'lence of racilt education. (Chri.tie, 1990)
Even though the De Lange report clearly identifies the need
for an increalf in the numbltr of trainelt tltachers, empty,
previou.ly all white college. arlt still bltinO closed down, De
Langlt .tate•• am 'n l«perlingdigtheid van 1:30 in plaas van die
huidige 1:29 vir Kleurlinge tit rlt.li • .,.r, III in die Jelar 2000
27~9~ onderwYllrs in pla•• van di., huidiglt 2~.3~9 nOdig
welts •••• Vir Sw.rtes 1. die posisie die swak,te.
am die leerlinodigthtti.d van die hui.dige 48 n. 30 af te bring,
moet d itt get.l ondttrwy.e,.s toeneem van q~~Ol in 1980 tot
239943 in die J.ar 2000." (D. Lange, 1980:60)
According to the figure. for Black. ther. should btr 7222
teach.,.. tr.1n.d e.ch y.a" from 1980 to the yur 2000.
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trainino coloured t ...chers have to decr.lle th.ir student
lntake by an averaoe of 40% in 1992. These .,.... the lame
colleQe,. that have openltd their doo"'" durino 1991. yltt tt"'~y
.re ,. U11 no t p.rc e i ved as hav inO .ny rlt.pons i b i. 1 ity beyond
the educa tional neltd,. of a det inltd racial eateoo,..y. To make
o loomy, empty whi te eolleo.... ar. not
4v.11lable for u•• by othltr population oroup•• Indeed racism in
Vet. it may not bit enouoh to simp 1 y op.n co 11"0." to all
population oroups becaus•• accordino to Chri.ti. ... rae ial
di5cl"imination a so fi.ne1y interwov..n into the daily lift of
South A f rica that simply bdnoino stud.nts tooltther in
institutions do.s not eradicate racism nor off .. ,.. a clear
.ppr.ciation of the dynamics of race. (Chrhtie.1990:130-131).
In othe,.. word', open inQ coll.oes wi thout a rev i.ew of the
curriculum to 'radicate racism is not sufficient fo'" the needs
of a culturally and ethnically div.r.....0cietV.
But. cur-r reutue dltve10pment is a function of evaluation. "Oit
wll voorkom, a .. die huidioe stand van die
kurr iku 1umprobl.ma t i .. k soos dLt wo,..d in die
Iiteratuu,.. sow.l a. in kurrikulump,..aktyk van nad.. rby b••kou
word, ...of die belanor ik.t. deurbrake o.muk kan word deur
middel
-~-
Indeed Kruoer and Mu1 ler view curr icu 1um evalua tion as th. key
to educational r-.,newal.
Curriculum .valuation can allo b. the key to an educational
transformation in teacher .ducation proorammes, 50 that
t.ach.n, can t•• l competent and adequate in th.,i r: knowl.do.
and skills to deal with ethnic and cultural pluralism and, in
thlP words of Gay, become ett.ctive in their effort .. to teach
ethnically diver•• students and multicultur.l content. This
con t en t mu.t .ncompa... antiracism a. a c.ntral component.
(Gay, 1986,172). Hence the focus of this Itudy on antiracist
.ducation a. an IPssIPntial component within the broad
mu It icu 1 tural approac h to
.ducaUon colleQII••
• thn ic div.rlity in teach.r
1.2. 1 WHY CURRICULUM CONTENT?
Curr icu la for t.,acher train in; need to b" asse9sed for
validity, relevance and applicability in th" South African
r.ality. If pupils and stud.nts are to be adRquateIy prepar"d
for a future, non-racist democracy, then th.ir teachers n".,d
to be equipp.d to meet the chaIIenoe.. .. Central to
understandin; the operation of schoolinO and cui tural
reproduction il the curriculum. In conventional thinkin; this
11 often equ.t.d wi th the list of subj.cts avai lable for
students, and their variety has an obvioul bearinQ on th.ir
abilL ty to construe t furthe,. education scenar ios. ..
(Bullivant, 1987111-12).
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Acco,..dlnO to Bull ivant, direct teachlnQ about race hal
interethnicfit fects uponthan negativePO~ltlve rathe,..
tc l eranc e .
The fact that 5choolta Qene,..ally and colllge'5 in particular
h4ve largely tailed to counter raCl.m due partly to the
tall ac lrs of the cu I tural contac t th.ories ba.ed 45 they art.
on "reductionllt, psYCholoOistic interpretations of ethnic
Pl"l,judlces and ten~10n" (Bulllvant,1987s3~). Such an approach
doe'S not eKamine the !Soc 101001cIl views on the cause'S of
,..acilm. The llterature rI,view attltmpt!S to present this view
"I we 11 •
One of the causes of the failure to address r.acism through
cenven t 10nal mu 1t lCU 1 tura 1 programme'S in coun tr ies 1ike
Britain ha'S b.en that the "concept of a multicultu,..al,
multir.acial or multiethnic society •••• assumed that equality
could be .achiev.d through cultural diver'Sityand thus removed
from the rea 1m of po 11 tic...... The educationa 1 po 1 icy of
multiculturalism followed th. socioloOi'St of race relations in
the in t.rpreUtion of ethnic cu I tural torms for the
cla••room." (e.c.c.s., 19821194)
The curriculum, i. the place to begin eKamining institutional
and individual raCl.m. It i. throuoh the curriculum content
that .ducaticn initiat•• In .Kpr••• icn of it•• lf 1n the
school. and the col 1.0•• for teacher .ducation.
-7-
One of the weakn ...s.s in multiculturalism hal been that it
"lonore. the fAct that historical, structural and .ocio-
economic forc •• outside the school play a major part in
reinforcin~ education.l inequalities by influencin~ the
'cultur.l capital' or 'h.bitu,' encoded in the curriculum"
(Bulliv.nt,1987142). An antiracist curriculum could well
addre", amonQ other i ....ue.. , pr.cis.l y tho.e . force .. ' ou tsid.
the school a, part of a survival and copinQ prOQr.mme for all
student ...
Thu., this study que. t ion .. the rel.vanc. of both thlP cu 1tural
cont.nt and the s.l f- •• teem th.ori.... The .. tend to ..anitize
a di'fficult iSlue like racism.
Th. 'Study op.rat.s wi thin a bl.nd of structural .. y .. temic and
ph.nomeno looical theori... I t adopt. the view that th.
curriculum is divisible into four .ta~es:
• The •• lIction of cont.nt,
• The 'ellction of learnin; elCp.riIPnc.I,
• OrQanization of re..ource, and.
• The providon of thlP method, of IPvaluation.
We viIPw racism a. 10catIPd at the very firlt .t.Qe where it
reflect .. the r.ality of ~roup conflict, tor r.ci.m in
Ichool ••nd conflict in thlP community .re not .impl. productl
of isol.ted episode.. or at individual interpretation. and
whim" r.ther thlPy .rIP rooted in thlP ""el1-e.tabl i.hIPd and
deeply entrIPnched institutional routinlP' of Qroup lit."
(ear ton e t al., 1983: 8 )
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Group conflict h.. • r ation.l bash. It is b•••d on
incompatibl. 90als and comp.tition fo... se ....ce ......eurees ,
Dominant O...oups allocat.. the m...ns to .uch r.sourc•• in th.i r
own int....... t •• Knowiedo••s cont.ined in cu,. r icul •• e an b••n
.ff.ctiv••nd oft.n imp..... tiv. m••ns. Th•••m••ppli.s to
skills. This t.ndency incr••••• within plu.... list .0cilPU••
wh to the social. economic, hi.toric.l, r.ci.l. o.nd nd
oth diacritic p...ovide mo.... o,.ounds fo r claimino diff ntial
acc.... to .... w.rd. than i. the c... in homoo.nous .oc ietie•• to
(8ullivant, 1987:169)
1.3 THE AIM OF THE STUDY.
Th. aim of th. study i. to ,..vi.w lit..... tur. on multicultu.... l
"ducation ;.n.rally with sp.cific r.fe.....nc. to anti r acist
educ.tion. Both the school .nd the t ••ch.r ..duca tion coli ..; •
• ,.. cov.....d, within and outside South Af r ic.. This i. don" in
ord.... to t .... ck d.v.lopm.nt. in .duc.tion prog .... mm......spondin;
to the 1••rnin9 n.ed. of cultu.... lly .nd .thnic.lly div......
• oci.ti•••
A••n .)C.mpl. of .n .ducation.l in.titution f.c.d wi th .thnic
.nd cultu.... l div..... itv. the R.nd Coll.O. of Educ.tion i. u.ed
for.n ••••••m.nt of .v11.b1. Thi. colhO. func t ion. und.,.
the control of the D.p.rtm.nt of Educ.tion .nd CuI tur. ( Hou••
of R.p......nt.Uv.. ). Al thou;h p.... t 01 th. Tri-c.m..... l .yst.m
of .... ci.l ••Q....o.Uon, colh;•• und.r the waid d.p.rtm.nt .,..
'op.n' in the IIPn•• th.t th.v.dmit .tud.nt.....O....dl ••• of
th.i .......ci.l cl.ssification 0" cultu .... l b.ckground••
-9-
to
oo l r t t c a ! ,..,form oene,..ally and .ho to the n,.d to
t~aChf!H". f,.om the Black communiti•• a • • lepr••••d
Lanoe ,..po,.t.
t,.ain mo,..
by th, D.
The focu. h.,., wi II b. on the .)( t.n t to ...hich .y llabi at the
Rand Coll.oe 0' Education ,..fl.ct this policy of op.nne'n in
t.rms of antirac:hm. or IPv.n mul ticul tural rh,to,.ic.
1.4 METHOD OF STUDY
Initially th.r, ...111 be a ,..fl.ction on educational and
~ocioiooicai P,,.spIPctivIPs reoardino antiracist IPducation.
Thi. wi 11 b.. throuoh thIP l1teratu,.. r.v1..... Th.. purposEP 11 to
p,.....nt an .mpi"1cally ,.IP••a,.ch..d rational' for antiraci.t
.ducation in both the school and t.ach.r .ducation p",oQramm•• ,
and to •• tablish an educationally .ound tr.m. of compa,.i.on
b.t.....n South Africa and oth.,. multiculturally and .thnically
div.r•• W•• t.rn .oci.ties.
In addition to the lit.,.atu,.••tudy
cu,.ricula'" cont.nt at the Rind Coll.O.
an ,v.luation ot the
of Educ.tion wi 11 b.
don. to •••••• tor .nt1,.acht .....,..n••••mono l.ctur.r. u1inO
the m.t.ri.1 for .duc.tinO .nd trlinino t.ach.r.
p,.of••• ion.lly .nd academ1c.lly. Th••v.lu.tion wi 11 b. don.
throu;h an op.n-.nded qu•• tionn.i,.. adminilt''''d to a ••mplp
of l.c tur.,.••
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1.:> COURSE OF STUDY
Th., '5cript thus continue. with the tollowinQI
* Chapter Two: The 1ite"ature r.,I1.w.
Thi. ha. th,..,., strand. in that it .Kamine. the ph.nomenon
of racilm in .ducation
and antir.ci.t .ducation
wi thin the
within
.chooll multicultural
t.ache,. education and
traininQI .nd look. at the curriculum .nd how curricular
contttnt c.n influence the valu•• , attitud•• and btrlief.
of the lurners v i a racially bia.ed study material ••
* ChaptlPr Th,....r: The evaluation 01 thtt curriculum
content of thtt Rand ColltrQe of
Education and,
* Chapttrr Four: Cone lusion. and "IPcommenda t ions.
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CHAPTER TWO
REVIEW OF LITERATURE
Racu,m J.n vducation is .lCamin.d as it
multicultu"al and multi.thnic .oci.tie.
KinQdom. the United Stat... and South Africa.
i!o"u&''' ar. elCamln.d I
1. man i f.sted in
I ike the Uni ted
Th. followinQ
2. 1 Wha t ,.ac 11m is.
2.2 A racist toci.ty - an ide.l typical model.
2.3 Education II a social and societal institution.
2.4 Mul ticultural education and antiracist education.
2.~ Multicultural education, .nti""cist .ducation and teache,.
education.
2.6 The curriculum.
2.1 WHAT RACISM IS.
Twitchin and Demuth define "acism a. If a belief that human
,.ae.. have diltinctive cha,.act.ristic. that determine their
re.pective eut tur••• usually involvinQ the view that one'. own
rae. i.. ..upedo,. and ha.. the riQht to dominate othe".,
Raci.m. howeve,., Qoe. hand in hand with the implementation of
the•• bel i.h Ind riQht.. th,.ouQh pol icL•• of enforcem.nt, a
,oeiety and .Yltem of Qovernment ba.ed therlon I perpetuat1nQ
belief in the idea tha t the Whi te race is ..uper t or , and
.pplyLnQ p,.eJudice and pcwe" either int.ntionally or
unintentionally. (Twitchin and Demuth. 198111b4)
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A more soc 10100ica 1 v i .... of rae ism i. th.t by Carter and
William"!S. For them, raci'5m doe. not re.t on th.. objective
fact of "race", Rae .. it.elf i. a soci.l con.truct and not a
va l rd , bioloQie.l entity. It .,)(ist. by definiti.on and the
'racialization' of peopl •• R.eiAl id.ntity is .sc ... ibed on the
ba.i. of .ttributes such •••kin colour, re11.Qion, 1.nQu.o•
• nd n.tion.l Lty, Th.... tr.it. and char.ct.ri.tics .re th.n
'1.id to constitut. th.ir race. (C .... t.r .nd Willi.m., 1987:
176-177)
Anoth.r u.eful .pproac h to r.c ism i. tha t which look. at th.
concept in t,rm. of th. form in ...hich it manif•• ts. Wellman
pres.nts t ...o forms of racism. On., i. intentional or
unintentional. The other i••ithe... crude or subtl. in its
.)(pr••• ion. HI not.5 tha t the "••sen tial future of rae ism is
not hostility or misperc.ption, but r.th.r the defence of a
sy.tem f ...om ...hieh .dvantaoe i. d.rived on the b.si. of rae•• "
(Wellm.n, 19771221) The manner of .... ticulatinO defence is of
little conSlquence. HOltility, .ubtlety, misperc.ption,
crudi ty, in tent ion. 1 i ty, unin tention.l Lty - .11 en.ur. the
••me pu r po.e - m.inten.nce of p r: ivileo,d r.l.tion.hip••
Th.r.fo.... , .. it is nec....rv to bro.d.n the d.finition of
r.c i.m b.yond pr.J ud ice to inc lude .entiment. th. t in th.ir
con••qu.nc., it not thelr int.nt, support the ....ci.l .t.tu.
quo." (W.llm.n, 1977:222)
For C....... 1nQton, rae 115m .. h.. v .... iou. hee.; it m.n1 fIst •
.1 Uel f to the worl d 1n d 1 f '.r.nt Qui••• " (C.rrinQton, 1983.42)
He looks at personal
-13-
prejudice as a disguilld defence of white
pr i v 1 leg e • Then there are the ideologica 1 e)(pressions
tht'rl!'of. Biological and cu 1 tural reason5 to
r a t i on a Lr ze , JU15tify and legi t imhe the 5uplrior positi.ons of
white people. Finally we encounter lnttitutional racism.
Through sy~temat1c and 5Y15temic practice15, Blacks art. denied,
and elCcluded from acce515 to social
1983:43)
resources. (Carr ington,
In cone lusion WI! refer to Hatcher and Shallice who insist that
I head."
! in the
i 5 not a 15e t 0 f fa 1se ideas which !wim around in the
I t is not a set of mistaken perceptions.
,
(\
c.:
-.,).'
~~
..:
(.)
"racism
rea 1 prob I ems and thtr concrete, practical
I t is rooted
cond 1 tion5
tha t groups have to face in soc ie ty. By projecting these
cond it ion15 through race, an ideolog ica I practice ensues which
reconstitutes and deflect5 the problems and contradictlons in
soc iety. (Hatcher and Shallice, 1984:18)
Rae ism
2.2 A RAC 1ST SOCIETY - AN I DEAL TVP I CAL MODEL.
An ideal typicll mode 1 of a rae ht soc il'ty as app lied hpre, is
that of minority group. within~)a caste-lik, sY5tem.
in education 1. treated as a reflection of thi~ ca"\te-like
This typology indicAtes the quality of minority-majority
1n the.e
relation~hips, and f ac i 1Hat.s e ross-cu 1tural a p pile a t i on •
(Ogbu, 1978:22). Qgbu' '5 thlrsis develop, a modo I of th.?
following ide.1 typIP!fo wi thin a c.stl~-l ike .ocia 1 sys tIP,":
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2.2.1 The .utonomOUti minorltV.
2.2.2 The immior.nt minority and,
2.2.3 The cast. (pariah) mlnority.
AlthouOh OQbu applies the typoloOY to an.ly•• the racism of
Amoncan soci.ty, .... b.liev. that the 'lam. approach will b.
u•• tul in viewin; the South African tiociety.
The autonomoul minori ty and the ca.te minori ty form polar
OPPO'll te., with the immiorant minor i ty between them. C.st.
minoritie. dif1.r from the other minoritiel in th.ir e)(posur.
to .Uomatization, eP><C l u s Lcn from social resources and pariah
po.itions. "In ;eneral, ca.te minoriti•••re not allowed to
compete for th. most de'Sir.bl. rol.. on the basis of their
individual tr.inlno and abilities." (OObu,1978:23). To
dt'mon.tr.te th.ir suitability for low pOlitions in sochty,
they ar. comp.lled to a ••ume the lea.t favourable and desir.d
role.. This r.sult'S in both political and economic
subordination. (OQbu, 1978) Like W.llman, Carrin;ton,
Hatch.r and Shall ice, OObu traces the evolu tion of an
overarchin; id.oloQY a. • ration.le for the.e feature. and
rel.tion.hip••
A u•• fu 1 way of look inQ .It raci.m in t.acher education i••
study of the motive. for th.t educationl the w.y it r.l.te. to
the .oc i.l .nd occup. t tonal .t.tu. of adu 1 t memb.rs of
minori ty ca.t. ;roup. involved, .nd of how the.e po.i tion.
compare ...1 th tho..e 01 m.mb.,... of the domin.nt oroup.. Such.
study would contr1but. tow.rd .. clarityin; the ,.el.tion.hip
betwe.n fo,.m.l education and adul t role .llocation. whethl.'''
ba.ed on 10rm.l education or not.
-1~-
In Sou th African soc iety, caste minor i ty ;roups are identi f ied
.. those legally and traditionally e)(cluded from membership of
the white group. Such minodties, accordin; to 09 bu, are
subjected to clearly identifiable and Qro.s mechanism of
maintainin; th.ir subordinate statuti.
education. schee I in9 , inad.quate or inferior
poor facilities and inadequate tltaffin; of
institution. 10r caste minority education, .11 en'lure inferior
education, whether intentionally or unin ten tionall y.
(Ogbu, 1978:2~),
The racial stratification of South African society is viewed
as a caste-l ikl! system in the Weberian lense of
-_....._-_._...... _.._-_._------
the idea 1
type. In Lymen' 5 ana lysis, the caste Iys tem here is a
- ._-_._- ---".- ..__. __ _--_._._-------
hierarchy of Ind0genous groups whose memblrship is decided
permanently .t birth. Ranking is by skin colour and other
------------ ..•--
unalterable, visible trai ts which socia lly def ine a ;iven
Qr~~p as a rac•• (Lyman, 1973)
Education becomes an e)Cpression of a common, structural
principle and a consequence of racial strat11ication. The
consequ.nc•• 10r .duca tion beeom. obvioul when we conlid.
eerreman·. .xplan.tion II A birth-llcribed system i.
r.nk. on the p.tt.rn of ech.lon
orQ.nization, without 1.Qitim.te mobility, [and] clearly
bound.d. OO (B.rrem.n,1972:398) Wh.r••• cl... permit••ocial
mobil i ty , • c•• t.
(G.z r , 19711380-388)
----------~
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RaC1StTl 1n educatlon c armo t; bit e)(plalned by recourse to racial
preJud1ce; to individuallzed, psychodynamic phenomena; to
faulty 05ocldluat1on or, for that matter, to inadequdc1es in
one t s personality development. Racism in education 15 a
log lCd 1 expr"sion of rac ia 1 .tratific:ation ( Berreman,
1972:399) I n Sou th Af rlcan soc i liPt v oducation has had no
cnc i c e but to be raci.t.
2.3 SCHOOLING AS A SOCIAL AND SOCIETAL EDUCATIONAL REALITY
Onlt way of maintainino ca'lte-l ike relationships between
domlnan t oroupI and c a5 te minor i tie'5, is in the d istrlbution
of resources in society genltra I I v and in education
speclfically. Olive Banks states that" different acce'l'l to
knowledoe is al'lo I inkltd with the di.tribution of resources. "
(Banks,197B:177) Within education knowledQe is a re50urce.
Banks refer. to find inO'5 in this reoard by Erl een Byrne, to
thlt ltffect that" assumption about the nature of education
requir.d by different childr.n influenced resource allocation
to th. consist.nt advantaQe of th. mar. able chi ldren. It was
bu t also
that they n••d.d more hiQhly paid staff and more money for
in South African .dueation, so far as calte minor1tie. are
._----- -_._-_.....
.E0ncern.d. Per cap1 ta .p.ndinQ for the 1990-1991
is ref lee ted b.low. Th1S is II table adapted from "UPDATE" :
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EDUC~H I ON DEPARTMENT E XPENDITURE EXPENDITURE MINUS
SALARIES
House of ASf>emb I y R2305 R514
Hou~e of De I eQ~ tetJ 1936 417
HOllIe of 116'3 1B2
HepretJ&n tatlvel
An analY.l'1 of the budQet for the fiscal y..r 1991-1992, by
the Res&....en InltltuttP of Educatl0n Plannin<;l at the Univerdty
of the OranQ& Free' 5 ta te, presen t the followino state of
af fairs Whlte~ R5.950 billion; Coloureds R2.303; Indians
RO, 977;
spend inO
Afrlcan~ R3. 135 billion. The
on White and Black children
ratio for
-:
is 4:1. J
~/
pe... capi ta
Ou ...ing the
pretutnt financial year the state wi 11 spend R3956 on a white
and R780 on .n Af r ican child. 1 •
R2040 on a co lou...ed chi ld
1991) )(The Star, Ap r i 1
R31BO on an Indian child.Child,
The~e 1 ioure'l di'lp 1ay th& lItra ta which the di 11eren t <;]roups
occupy in the lociety in as far a'l .ducation 1'1 e orrc e r ned. As
their -atigmatizUion. E'lCcluSlon from and denial 01 social and
ca'lte oroup'l. aCQulsition
beh.vlour. Hemce the em.rgence of d i , f .... 1ng modef1
of tra1ning th' younO of diffe,.ent group'l.
01 f ferenc.~ in formal
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educat10n bercome, li.ke rac ial
HI'"4 t 1 f i c " t i on lins tituti on al i zed. Te"chll" education also
f411'5 in 1inlt. Te"c hers the"',el ve. must both func t ion wi thin
differential, formal syste"'s and al.o IIrv. to maintain,
1eoitimlze, nor"'alize and rend.r unproblemAtic the pervadino
1nstltutional1zltd racism.
In South AtriCA, neither the authenticity nor the val idity of
the'5. above observations can warrant .",pirical evidIPncer, nor
be ••riously que.tionlPd. It i. a fact that t.ach.,r IPducation
coll.O•• are rAcially .eoreoated, and that their seoreoation
corre.ponde. with thlP na ture of the school sys tlPm. This is
the ca• ." accordino to Bot, in .pite ot the obvious need for
"'ul tiracial teAcher trainino in a .ociety in rapid transition.
Even the couru" of fered, Bot obslPrve., focus on the e)( istinO
lItate controlled, slPoreoated school .y.tem. Cur"'icula and
syllabi .erve the narrow need. of elCclu.ive "'acial
.tratification. "Simila,..ly, little sy.tematic effort ha. be.n
",ad. to dev.lop app,..op,.. iate t,..ain 1nO and in-serv ice cour.e.
tor t.ach.r. in open .chool .... (Bot,1991Iviii). Rac1s", in
education ha. b.comlP so 'normal' that ev.n p,..ofes.ional
teach.,.. a ••ociations have op.,..ated pri",.,Uy .lono racial
lin•• , .ccording to Bot.
If on••0,..••• with F.bian that d••ec;reoat.d school inO in South
Africa promote, tolerance and mutu.l acc.ptanc. amono ,..ac•• ,
th.n one can d.duclP the oppo.ite eff.ct, from seQreQH.d
SChoolinc;. On. can deduce rejection, intole,...nce and
Itiomat1zation r.fllPc tive of a calte .0ciIPty·. oroup
r.lationship•• (Fabian ,19871163-')
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Dube identifLn manifestation. or forms of raci'5m in South
Afr icetn education in
reactlve racism. The
mec han isms or
the followinQ waYI overt, covert and.
overt form '510ni11.. OQbu's "oros.
boundary main tenance in Par.onian
par lance. Accord inQ to Dube, the proc••• can be traced back
to Natal of around 1889. It oraduated into "Native Education"
and, subs.qu.ntly, em.rOtLtd •• "Bantu Education" in 1954. Th.
latt.r, a ..... rt. Dube, was al ..o a reaction Native Education
which wa. "tuChinQ A f r ican children fa 1.. .)(pec ta tions and
direct1nQ them to oreen pa'Stures they would nev&r be allowed
to oraze," whereas it was suppo..ed to "train and teach people
in accordance with thtr1r opportunities, mindful of the 'Sphere
in which they lived." (Dub., 1985:88-95) Native education
thrtLtatened relationships between a caste minori ty and the
dominant oroup. I t even u..ed the same 'Syllabi a.. white
schools. Th. 1949 and 1950 m.triculation results bore
testimony to thi. threat which, accordino to Dube, saw the
introduction of B.ntu Educ.tion p.rtly to "prevent these
.mb.rr••• inc; compa rison s • " ( Dube , 1985196-99) • Na tive
Educations'. pr.te)( t ....a'l to .s.ist African, in mo ther- tonoue
instruction (covert raci'lm). Bantu Education bl.tantly and
openly fo.tered racism by clo.inc; .11 loophole. to African
.el f-adv.ncement. (Dube, 1985). In 1963 "Coloured Educ.tion"
lola. to follow.
2.4 MULTI CULTURAL EDUCAT ION AND ANTIRAC 1ST EDUCAT ION.
Multicultural education, accord inc; to Banks, operate.. on tt,.
as.umption that intlPrQroup conflict is prim.rily cui tur.1
-:?O-
rather that racial in nature. This i5 the case even. when. a'l
1n the United States. as~umilation has minimized cultural
d1 f f flrenc e s , But even then, "conflict between non-Whi t.
m1norltie'.& and Whites frequently occur'.&" and the c ause of
most of thl'1 conflict i'.& often racial rather than cu 1 tural. "
...._------._._...._... -------------
(Banks.1988:84-8~)
Ion 1964, Mil ton Gordon • ta ted tha t .. structural
plural 15m ••••• is the major key to the understar:\dinQ of the
ethnic makeup of Amerlcan society, while cultural pluralism
113 the minor one." (Gordon, 1964:1~9) In the Uni ted States,
massivIP programmes of acculturation operated alongside of and
51multaneou5 with'the maintenance of 5tructurally separated
5ub50cieties or rel igious, racial and Quasi-racial groups.
Accord ing to Gordon, this was happeninQ re<;lardleS5 of the
cultural patterns developing. (Gordon, 1984)
Accord ing to Banks, mu It icul tural education prOQrammes shou ld
reflect cultural differences, but not a'5 primary factor'5. "We
>-~ ----,------
err seriously when we try to under'5tand ethnic confllct in the
school. by focusslnQ exc lU'5ively on cultur.l difference'3 and
cu 1tural (Banks, 1988 zB7) Such programmes he
lAys, .hould look at, and deal ••riously with prob I lim, of
the und.rly1nQ, unre'501"IPd interQ;-oup conflicts.
without nece... r r l v rtrducinQ racial conflict and ttrnsions •
• ducat ion programm.. thA t
.ddr... both cui tura 1 and rae ial iB.u... (S.nk., 1988 )
Within multicultural education i'5 al'5o the need to addrea;s t ..~
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phenomenon Gay call~ "cultural raci~m". This l~ the notion
---------
that "White it right". Jt is" the elevation of the White,
Anglo-Scs>con Protestant cultural heritaoe to a po~ition of
5uparl0r.lty over the cultural e)(periences of ethnic minority
groups. (Gay,1973 :33) Elements of both individual and
institutional racism arlt involved. The sanctification of
White values, attitudes,
accordinQ to Gay, simply ethnocentrism. White
power to entorce, impose and perpetuate their cultural
her i tage on other. ~
In South Africa prtu.ltntly, multicultural education espouse.
the cu 1 tural plura 1 is t paradiom. According to Will ey this
"invol ves schools responding posi ti vel y to the fact that
sociey comprills a range of different ethnic and cultural
groups ... (Willey,1984:2) T.achltr. and pupils have to involve
themselves in teachinQ and learning about the diverse nature
of BOC iety, its imp 1 ica tion. and the real i ties of B 1ac k -White
relationships. This i~ the theory. In practice, the approach
often limit. it.elf to an emphasis of cultural differences.
Racism as such i. often avoided. The multicultural 1anouaoe
becom•• one about tol_rance, harmony and mutual understandi",~,
accordinQ to Willey. Thlt contentiou., controversial and often
discomforting realiti •• of racism and discrimination become
taboos for teacher. Q.nltrally. Will.y recommend. an approach
that focuses on ••curing equality rather than div.rsity.
Specific strategilt. .hould be dev.loped to combat racism.
andto th. positive respon,e to .thnic
souQht by multicultural education.
llidwouldThi.II
I
~UltU'.l div...lty
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What i. mor,. ethnlC plurali~m i. recoQnized, while the
erad icated.
II hemenuet ics
the m.aninQS
and which
underlyinQ neQativ. values. implications and the
of .Uspiclon" detected by Kriel and McGurQ, ar.
(Kr1el and MeGurQ, 1989a40-~1l. The.e are
attached to ,thnic and cultural diUer,nces,
tran~lat. into prejUdice and discrimination,
Willey inform, that the ethnic compo.ition 01 a society has
implications tor that soci.ty as a whole, and not ju.t for the
senee i , (Wil1.,y, 1984) Chrhtie di.covers a similar
implication. White pupils, the school and th., education
Iystem behave and ar., treatlPd as thouQh th'y wer••ynonymous.
This is one dil.,mma the pluralist approach 1ails to addrns.
Christie ob.ervil that the ethnic and raci.l compo~ition of a
Ichool in fluenell the at t i tude. 01 Whi te pupils towards racial
mllcinQ. Now, plural i~t objective. include In adaptive school
Iystem, and ar., of r.,levanc. 10r all pupil" Vet, a. Willey
point. out, White pupils cease to be individual .. , and become
pa,..t of the 'Yltemic adaptation 10r the b'nef it of minori ty
pupils. (Will"y,1984). The unde,..lyino a••umption ..eems to be
that ul timately, the need. 01 both Whi te and minor i ty Qroup.
at school. ar, the .ame. (Christie,19901121-123).
To addr••• th., debate .round multicultural and antiracist
education, Hatch.r place. the latt.r within a structu"'al
th.ory of "'ac1lm and cl ••• analy.is, on th., one hand. On the
other h. ,...,f,r. to the " n.... multiculturalism" which
incorporat.s 1nltltut10nal racism and historical ,...fo,..ml in
this fi.ld. (Hatch.r, 1987.184). AnUracist education
b.come. a leQ1Umat. and primary 10cus 01 multicul tu,..al ism,
-~:s-
even though a c cn c om r t an t cl.55 analY'li'3 applleCi more to
Hatchpr· '3 Britain than to South African 50ciety.
But even of Brlt.un we learn from Hobbs that the idealism of
multicultural educ a t r ori l"ckl fulfilment. Raci.l v r c l ence on
the ~treet 15 a real ity, despite the .a... li.r "c cn v r c t r on that
out of inCI'"l,ued knowledoe of different culture. will Q"'ow
mutual acceptance and tole ...ation. " (Hobb~ , 1988:56) •
Savanandah !Ieln antiracist education as a fiQht ar;;jainst the
estate that sanction~ and autho"'izes ... aci!lm in both the
behaviour
structures
of publ1.c
of 10C iep ty.
officials and
Anti ... ac is t
the institutions
education i~ not
and
about
chanQing attitudes, behaviou r and relations by defining power
relat1.on~ a!l per!lonal relation!l. Such sleiQht of hand betrays
the fir;;jht aQainIJt racism. (Hobbs, 1988)
MO!lt teache .... will agree that they are p...epa r ing chi l dren for
a future multiethnic society in South Africa. This might not
mean "mor. th.n p r epar inQ [them] for a place in the e"l i!ltinQ
!lOC ial o"'der to which the teachep... hu consc iousl y or
unconsc iously .niQned the child...... (Hobbl, 1988: 60) • But,
anU r ac: ist .duc.tion anv isions a soc i.ty th.t is democ r atic.
D.mocrac:y and r.cism .r. incompatible. A. Tr ump.lmann av......
,,11 c1t1z.n. Ihould be .Qu1pp.d to p .... ticip.t. in the purtuit
of justic., p••e. and the common Qood th r ouOh the in45t1tutions
that will function 1n thei'" .dult I iv••• O,mocracy, "'" points
out ..... l.t•• to the ~chool and it. enr;;jaQ.m.nt 1n the futu .... of
pupils .nd .tud.nt .. ; to opportunit.s and con1ltr"lnts i n
d.ci!Hon makino, over and abov. the occasional flPlectlon: to
equippinQ childrl", for partiCipation in thou pr oc:e<;",es that
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govern th.lr lives, and to doinO so ""'ith knowledo., '1k i 11 and
inteQr i ty. (Trump.l mann, 1986 I ~7-~8) • Thtt process.. and.
/"I,.pons i b i 1i. tin of democr.tic c i t1zenship, accord in; to
Hobbs, enoaQ. the citiz.n not only in the bUlin••s of ve t rne ,
riQhtS. (Hobbl,1988:61).
of a '1oci.ty that is racist. Malcolm X put it this "",ay in hi'l
"Autobiooraphy" I If ••••• it isn't the Am.ric.n whi t. man who i'l
a raci'5t, but it's the American political, .conomic and 'Iocial
atmo.ph.r. th.t automatically nourishe. a racist psycholoQY in
the whi t. man" (Verma .s quoted in BaQl.y, 197~z297). As a
10C ia 1 im,ti tution the school is not ind.penden t of other
lOCia 1 in'Sti tutions. Hence antiracist education view. the
10Ci.ty as part of the epistemo 1oQY to btt tr.n'5mi t ted to
Ituden ts. This shou 1d be done not in the ,"ould of Leach and
Stenhous.' 'I "n.utral chairman" which effectively avoid'S th.
controv.r.hl yet pervasive influ.nce of in.ti tutionaUzed
riC i 'I"'.
preparation of the t ..ach.r to conv.y to the child the true
nature of 'Ioci.ty. Thi. '1hould promote a rltional, critical,
10Q leal and ref lee tlve attitude of inquiry; '1hou 1d
int.llec tual1ztt and promote knowledQ., and provide the .kills
to r.move from '10C lety that which i. dtttri"'ental. Such a
pOlnt of departure wou ld "'eflect the Popp.r1ln vi .... of an op..n
lociety and thtt value.. of t r ...do'" and 1ndepttndent thouoht.
~t!ult1cultu,..al Iducat10n cannot b. u••d to plrpetuat. the myth
that raci.~m it a p~ycholoOic.l abe,..,..ation. Racism cannot bf!O
--- - ------_._-- --_.----...
5tudf!Onts to cultural di.v.,..~ity. a•• ides, thw school i. not a
therapeutic inltitution to providtr pa.toral cartr. Rac i.m, 'Say
----_ •.. - - .. ------
Gatt and Kino, perv.d•••nd permtrat•• Amwrican cu 1 tu,..e, its
• ocial, ,..trliOiou., political and trconomic in.titution•• Thtr
_.... - -----------
'School i. a primary r.fl.ction of the broadlr cultu"'., and is
0'11'10 a ,..aci.t in.titution. (Gatt and Kin;, 197~1344-4~) Thtr
lamtr hold. trul for South African .oci.ty.
Thtr i.su. of ractr .nd ,..aci.m in multicultur.l trduc.tion bll;an
._- - _.. , ...._.__ .._.... ---
in the 1980•• The improvftmtrnt of intercul tu,...l ,...1 ations
ntrctr..sit.ted nlw t.achino
- _.- ~ --
str.ttroi•• within cultur.l pluralht
50cietie.. The reduc tion of prejudice and discrimination ...a.
th.reof. Accordino to Craft, e>< ponen ts of
antiraci.t te.chino viewed the celebration of dive,...ity a.
in.dequ. t. in i he 1f to en.ure trqual i ty. R.ther they would
hav. that attitud.. and practice. be confronted directly.
h.. b.en to ..tr the comb.tino of raci.l prejudice and
dhcrimination.. alway. havin; btr.n a part of the po 1 icy 01
cultural plur.li.m in .ducation. Without .ue h policy,
multicultur.l wducat10n would btr inadtrqu.tw for
(Ca.hmor. and B.;ley, 1q84113).
it. task.
We aor.. wi th C••hmor. and B.; ley, but point out that rachm
in trduca tion i.suw about powwr, dominanc. and
subordination I it i. about tlroetin~ ;roupl for di.crimination
wvtrn thou;h thl odd individual may btr tr)cWlllpt.
that any educational pol icy claimin; to catwr 10r .thnic
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minO"'lty cru l cren would be 1u,"iously flawed 1f it tailed to
attend to equality as the central issue. (Carby,19S2)
Mood I ey 'I ta tel the d it te,.ence between mu I ticu I tura I educat ion
and antiracist .ducation a. ol It shift from a preoccupation
wi th cu I tura I di f ference. to an emphas is on the way in which
suc h diff.renc.. a,.e used to .ntrlnch inlllQuality.1t
(Mood ley, 1980/64) • She v iews an U,.ac is t .duc.tion a. a fac to,.
that draws .ttlpntion to the "hetoric al compared to the
prac t ice of mul ticu I tural education. AnU,.ac is t education
focus•• on sYltemic di.crimination. It becomes a conce,.n of
the more astute pro~,.ammel of mu lticul tu,.al education.
Mulla,.d raisel a 15imila,. point. Mul ticultural Itducation has
the unintended potential tor entrenching inequality. Conce,.n
with the diltribution of pow.,. crIPatlt1 tension betwe..n
nsimilation and cui tu,.ed pluralism. On the level of
id.olo~y, the qUIP15tion of powltr distribution, dominance and
lubordination in a divers. society comp.1I one to scrutinize
the conflict .nd cons.nsus models of society. (Craft, 1980187)
Th. . soc ial c losurlt' th.sis of Frank Parkin addresses this
issu. of micro and micro systemic d i ser imination
charact.ristic of ,.ae ism in a sociltty and in IPdueation as an
"pIPet of soci.ty. He IPICplains that .. social collectivities
le.k to maICim1le "IP....ards by r•• tricting aee••• to re.ourc••
and opportunities to a limit.d circl. of .li~ibles. This
entail. the s1nolinQ out of c.rtain .oc:ial and phy.ical
attributes a. the justificatory ba.is of .ICclu.ion any oroup
attribute - race, l.nQua~e, .ocial origin, r.li~ion, may bn
seized upon provided 1 t can b. u.ed for thlP monopol i zat10n of
-27-
opportunities, usually economic opportunities."
1979144 )
(Parkin,
2. ~ MUL T I CUL TURAL EDUCAT ION, ANT JRAC1ST EDUCAT JON AND TEACHER
EDUCAT ION.
Lik. most institutions of .duc.tion in South Africa, Col 1"0 ••
of Educa t ion h.ve func t ion.d wi thin .ph.re. of cu 1 tural .nd
r.cial .xclu.ivity. (Chri.ti.,1990) Th. rIPSult ha. been •
cu 1tural .taQn.tion tha t reQuir.s ...adic.l ch.n;.s to prep.re
t ••chers for d.mocracy and non-r.cism. Th. Ion; .... the del.y
the or•• t.r the obso l ••cenc. of much of the te.cher
.duc.tion'. .xp.... i.nc. which, .ccordin; to Lynch, i.
".mb.lm.d in ••pia int.,ll.ctu.l snap-shotl of school. of
ye.tery••r." ILynch,198b:149) Lynch claiml that up to 1984,
multicul tural tuch.,,. education in the Unit.d lCinodom and the
U.S.A h.d not und.rtak.n any .pilt.molo9ical and
oroanizational revi.ion to accomod.t. the .tho. of
mul ticul tur.l .oci.tie.. T••ch.... .duc.tion r.m.in.d
fo ••ili z.d within the t r:adition. of cui tur.l mon i.m. Wh.t
exi.t.d ..... the additive and optional p.riph..... l i ••ue••
T••ch.r .duc.tion .uf ter.d "ti••u.....J.ction" from • lack of
fund.m.n tal chan;.. ( L ync n , 198b)
In the U.S.A. B.nk. d.clared that "",.ny of the nation'.
teach.rs ar., in .om. form or fashion, l..rnin9 .bout the
div.rsity in U.S. .oc iety and its implications 10'" t.achin;."
(B.nks,198bI47) Even thouQh the fi r st attempt at tr.n.l.ting
the con••Quence. of multicultural .nd antLrach.t .ducation
into teacher .ducation be;.n in 1980 in the U.S.A., Gay
disconnect,d trom all but
~ub,."quent 1y r,fer,.
I 1 V i n Q 1 n " t hn i c
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isolation and
a~ ethnica 11v illiterate,
and interactions with ethnic
minorities. (LVnch, 1986:1~3). they will
t"ach, Gay a 111rm,., t.achers need to c.l.brat. di"e,...lity; to
rnvo l ve themselv.s in enquiry and skills tr.inino, and to
devliPlop valuliP', abiliti.,. and t.,chniqu•• of learning and
int.rp.,r .. on.l rtlationship. need.d in multicultural societies.
(Lynch, 1986).
2.6 THE CURR ICULUM
A curriculum can b., defined •• " the information, skills,
techniques, values, b.,liet. and attitude. which are learnliPd
within a school." (Davids, 1986:1~-16) Such information and
knowledge may bliP listed as facts, rul.,s, concepts,
~en.ralization., principll•• and theori•• , .nd are normally
con tained in th. .y I I abi and sch.mliPs of work. (Da" ids, 1986) •
Or a curriculum c.n be view.d •• a .election from a society'.
cu 1ture. (L.wton, 1975). Such. curr icu lum i. in f I uenc.d by
the .ttitud•• , v.lues, pr.judic•• and the knowledge of the
•• l.ctor.. It 1. bound to the influence. of it. own .ociety.
In • ,..aci.t .ociety the book••nd material••re I ikely to b.
culturally .nd r.ci.lly bia••e , or .te,.eotyped. They tvnd to
n••d .dd,.•••in; by teacher. to counter.ct ,.aCism .nd
discr imination which a,.. h.rmfu I .nd perp.tu.t. d i" i. ions .nd
inju.tic. in both .chool and loci.ty. (Arorl, 1986: ~1).
In •••••• 1ng th. cur,.iculum, InU".ci.t educltion may look at
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all or ~ome of the follow1n9 areas: the subject'S selected and
the ver~ion'l of such sUbject'S; the ~elector'S of .ubjects; thlt.
klnds of knowiedoe selected, and the way in which .ubjltct. arlt
lmplemented and presented. An antiracist Iyllabus taklts carlt
of material'5 .nd tlt)(tbooks. (Bierce,1981190) To illu'5trat.
the point Bilrce reter'5 to the teachino of South African
hi'5tory in Britun by w.sy of the '5atire '1066 and all that"
which «;I0e. a. follows: "War with Zulus. Caus.: the Zulu••
Zulu'S e)(tltrmin.ted. Pe.sce with Zulus. " (Bierce, 1981:91)
In thlt .am. history the matter of slavery in South Africa
during the 18th and 19th centuries is dealt with in the same
tone in which on.. might say that some people .at with knives
and fork15. (Nnh,1972). This, in 15pite of there having been
thou'Sand15 upon thou15ands of 'Slaves in South Africa durino thlt
said period. In this way, the powerful ett ..ct 15lavery might
still have on pre15ent-day South Africa is never fully
realiz.d. (Nuh,1972).
The influence of values, attitud.s and b.lief. on thoslt who
I.l.ct the curriculum from the culture (Arora,198b), focu••••
on the que.tion of the relation.hip b.tw••n the curriculum and
id.olo«;lY. Th. pow.r to s,l.ct, ind.ed the pow.r of the
curriculum, .pring. from the po....r of dominant Qroups in the
locio-economic .nd political sph.res. Th. inter.sts of 10m.
ar. subsum.d und.r those of oth.rs. Establllh.d institutional
arrangem.nts .r. ma1ntained. This happ.ns partly b.caus. not
III knowledge 1. d115tributIPd, or distribut.d equally to all
9rouPIi. Lack of access to certain kinds of kno...ledg. is
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related to 14lck ot polltical and .conomic powe,.. In thi'l way
the curriculum ,.,.v.,,. to tilh,. p.ople by cla'l'l, ,.ex or ,.ac••
Thi'l happ.n'l .ven thouQh t ••ch.,r,. may not int.,nd it.
(Appl.,1979t161. Ther., i'l statu. knowled«;l. tor corporat.
economie1l, to" in. tance, which i. P01l1l"''1ed by bu t a t.,w. By
d.finition, thil knowledQe i. '1c.rce. It iI. Apple tells U'.
not .a1lily obtAinable to minority Qroupi unle.. 1Iuch non-
po...... ion i till f in ter tere, with the produc tion of furthl'r
technical knowl.d«;l•• It .. in!ltruml'ntality and applicability to
the .)(pan.ion and con tro 1 of modern economici .ccoun t .. for it.
Icarcity and inacce... ibility. Scientific and technical
knowl.doe falll into thi1l catl';ory. (Apple, 1979:36-37).
Th. Ii teratur. .tudy which clarifil'd thl' concept.. of
multicultur.l.nd antiraci .. t .ducation and the curriculum,
.1'10 !lerve.. a. a theoretical frame of refer.nce to evaluate
the curricular cont.nt of the R.nd ColhQe of Education (ReE)
for antiraci .. t Iwar.ne... amon; lecturer1l. Thi. evaluation was
int.nded to .11.... whether the l.ctur.r., if aw.re of rac:i'lm
in the curriculum, we,..~ .ddr••1Iino it by counteractive
m.a.ure. di.culI.d by Aror.. (Arora, lqebt~11 Thi1l a •••••m.nt
i. done throuQh an open-ended qu•• tionn.ir••dmin i1l t.r.d to a
umpl. of l.ctur.r. at the colleQ., and which i. analy••d in
chapt.r 3.
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CHAPTER THREE
EVALUAT ION OF CURR I CULUM CONTENT AT THE RAND COLLEGE OF
EDUCAT I ON.
This chapt.,.. 11 divided into th. followinQ "c:tion.:
3.1
3.2
3.3
3.4
3.~
3.6
3.6.1
3.6.2
3.6.3
3.6.4
3.6. ~
3.6.6
3.6.7
3.6.8
3.6.9
3.6.10
3.6.11
3.6.12
3.6.13
3.6.14
3.6.1~
3.6.16
3.6.17
Nature and purpose of th. r •••arch.
Th. r ..... ,..ch de.ion.
Th. rel•• ,..ch instrum.nt.
Samplin; •
Adminllte"'ino the qu ..stionna i r ••
An.lysi, of data.
Del inition 0 f rac ism
Rac 11m amono • tuden t.
Id..ntification of ,..achm in the syllabus
Identification of "'acism in the text-books
Handlin; ,..ae i.m in the syllabus
Imp.ct of O. E. T studltnts on academic: standards
Th. llt.rnino style 01 D.E. T students
L.a,..nin; problems of D.E.T stud..nts
Cau... of learnino problltm.
Recomm.nded m.d ium of ins true tion
ElCpect.d ef fee t of D.E. T stud.nts on the eurr Leu lum
ElCpect.d e1 fee t on tltlCt-books and oth.'" .ourc••
Recomm.nda t ions 10,.. ove,..comino 1.arn1nQ prob l.ms
LanQuI;.-,...la t.d .olutions
ElCt,..I-c:u,..,..1eu 1a'" p,..o;ramm•• for stud.nts
ElCt,..I-c:u,..,..leular p,..o;ramm•• for lec:tu,..,...
Methodoloo1eal solutions
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3.1 NATURE AND PURPOSE OF THE RESEARCH.
Th. .va 1uaUen of curr leu lum conten twa. cenduc ted in order to
a..... antir.ci.t awaren... amono lectur.rs at th. Rand
Col 1.0- of Education. How.".r, alono.ide the .valuation of
curr icu 1um cont.nt th. r ••••rch covered an •••e ...men t of the
l.ctur.r .. · v1tw. and opinion. vi.. • vis student .. from the
Department of Educ.tion .nd Trainino. Th. Coll.O. had beoun
.dmlttino D.E.T .tud.nts, on a .el.ct.d bui., in 1991. A
y.ar and half had pa....d and it was felt that lecturer. had
had .ufficient contact .cad.mic.lly and prof.~.ion.llywith
th... ..tud.nts to b. able to re.pond ad.quately to request.
for thi ...ddi tienal in formation, and to provide thei r view. on
the.e .. tud.n t ••
3.2 RESEARCH DESIGN
The r ....arch was de.toned by m.an. of a ,el f-admini~tered,
op.n-end.d qu.stionnair. (Se. appendiK A).
Th. n.tur. of the r•••arch w•••uch th.t no m•••ur.. could b.
t.k.n to pr.v.nt di.cussion .nd .n .Kch.nOI of i.de.s amono
r ••pond.nt.. Thu., the r ••••rch d•• ion could not control .ny
thr.ats to .Ilt.rnal or int.rn.l v.lidity.
3.3 THE RESEARCH INSTRUMENT.
A. m.ntion.d above the
qu.stionn.!r•• (s•• App.nd1M
data in the follow1nO .,..••••
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• The Rellponden t . 15 own def in i t ion of r ac ism
• Rac 11m amon Q 15 tuden t.
• Racilm in the sy ll.bu.
• Racum in prt,scribed te>et book.
• Rellponden t . shand l1nQ of rac i.m in the sy I labu.
• Imp.ct of D. E. T .tuden ts on ac.demic .tandards
• The l..rninQ style 01 D.E. T studentl
* Learning probllPm. 01 D.E. T student.
* Cauli. of learning problems
* RecommendlPd mIPdium 01 in.truction tor D.E.T students
• E>ep.cted effects D.E.T students would havIP on the
curriculum
have on the
*
E>ep.cted .,f fec ts of D.E. T students would
te)(t books
* Recommendations for overcoming le.rning problems
Each r.spondent wa. Qiven • que.tionn.ir. to completlP and
return. Thus there was no control to en.ur. that respond.nts
were not influenced by other sourc.. in their r:••pon....
However, it wil al.o assumed that respondent, had had occalion
to discuss the pre.enc. if not the academic .nd professional
progress of D.E. T .tudents at the college.
3.4 SAMPL ING
The que.tionnaire was adminhtered to a .ample of lec turer. at
the Rand Coli.;. of Education. Th.re wert a total of 38
lecturers compoling the .t.ff. A .tr.ti tied .atnpl1ng
technique ""a••pplied because re.ponden t. had to be subd i vided
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later tor the lubgequent data analy .. i15 (Vock,ll,1983:10S)
The variable applied to stratify the popu la t i on wa. the
'.5ubJect or course tauQht by a Qiven respond,nt. For e)Cample,
Afrikaan. and EnQli15h lecturer. formed two "parate strata.
Befo,..., .. ampl inQ took
were •• lected from which the ,.ampl. would later b. drawn:
1. Af r 1. k aan,.
2. EnQli1lh
3. Hi. tory
4. Mathematic,.
~. Science and,
6. BioloQY.
The lecturer population and the .. ample ar. presented in Tabl.
1 below. The table i llustr.tes the total number of lecturers
in each of the ,.elec ted subjects, a1l ..... 11 as the f ina 1 sample.
Table I
LECTURER POPULAT I ON SAMPLE
AFRIKAANS: 4 :s
ENGLISH I 4 :s
HISTORY I 3 :s
MATHEMAT ICS I 4 2 1/2
SCIENCE: 1 1
BIOLOGY: 3 2 1/2
TOTAL: 19 l'
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Thtt 19 lecturer. f,...om whom th. tinal .ample wa. drawn
reopre••nteod 50% of th. lecturino population. The,...fo,...., the
11n41 .ample of 15 l.cturer. con.tituted :S9,5'l. of the total
population. Thi. QavIP the lampl. a confidence in te,...va 1 of +-
12.9%. The presence of a fraction n.wt to Math.matic. and
810100Y .trata indicat.. that on. ,...••pond.nt l.ctu,..•• in both
Mathematic. and 81oloQY.
3.5 ADMINISTERING THE QUESTIONNAIRE
Wh.n the .ampl inO wa. complet.d, each ,...••pond.n twa.
approach.d individually. Th. que.tionn.ir. was discussed fa,...
clarity; lett with the ,...espondent, and collect.d on a pre-
arranged date. The questionn.i,.... wa. d.sioned to obtain
information from ,...••pondent. in the following areas:
R••pondent'. own d.finition of ,..aci.m, id.ntification of
raci.m in the cur,...icu lum cont.nt and the pr.sc,...ib.d tewt books
and r.spond.nts' pe,...c.ption. of D.E. T stud.nts.
s.e ANALYSIS OF THE DATA
3.b.l DEFINITIONS OF RACISM
R••pond.nt.oav•• va,...i.ty of d.finitions of what th.y vi.w.d
as r.citam. Th. followinO w.r. definitions which ,....pr...nt
typical ,..••pon... s
"Racism i. a Iy.t.m that is d.v.lop.d in soci.ty to promote
the int.,...•• t. of c.rtain Oroups .t the .wp.n.. of oth.,... •• to
"It is the notion that on. race i. int.llectually and
physically inflrior/.up.,...1or to .noth.,... rae. Ju.t becau•• of
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d 1 t terence. In physlC: a I appearance."
"Olt i'J
belloorde ling
dil
van
.ensydioe 01
. n bepaalde
eksk lusiew.
oroep in . n
beskermin;
same I ewin;
en
met
IIltrIJk i I I ende kleur- , ras-, In kul tuuroroep.. Die bevoorde1 inO
v an di. .lfn oro.p str.k gewoonlik oor a1 die t.rreine van di.
lew••n is tot nadee I van d h and.r g roep•• "
ThIPIJIP d.1initions r.v.al.d a trend. Firstly the pre.ence 01
observable physical and cultural charact.ristics. Secondly,
the si~ni1icanc. attachIPd to the.. e charact.ristics and
thirdly, the roll' of thlP charact.ristics in determinin; how
oillen groups of people will tar. in life.
Ano ther tr.nd was t ha t , wi th 1RW elCceptions, responden ts
'Jupp1 iRd operationa I de1 ini tions by sketchin; some 01 the
consequenclt. which accrue from racism. (Wlt1Iman,1977:2211
The rlPspOndltntl' own in terp,..lttation 01 racism wou I d enable
thltm to iden tHy wha t they perc.illed as racism e1 th.r in the
syllabus or in the te>c t-books.
Th. majority of r.spond.nts displ.yed .. Oood ~rasp 01 the
concltpt. R.alons for this could v.ry, but tn. most lik.1y,
on. among oth.rs, could b. that th.y had had opportunity to
,..••d on th. lubJ.c e , .i th.r formal I y durin; th.ir acad.mic
studi •• , or informally. Anoth.r r •••on could be that th.y
th.ms.lve. had b••n , in some way or the oth.r, victims or
p.rp.tra tors of rae i. t prac Hc.s. Furth.,..llIor., th.i r Hrst
.cquaint.nc. with South African soci.ty und.r aparth.id could
hav. .nabl.d thtm to ob••rv. how group d1f1.,..nce had b.tn
us.d to ent,..nch in.qu.lity. (Moodl.V,1986)
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3.6.2 RACISM AMONG STUDENTS
All respondentl in10,.med thlt th.y h.d until then .)(pe,.ienc.d
no incidents of racism conc.rnino D.E.T .tudent. and stud.nts
from other .thnic o,.oups. This ..... 18 month••1te,. the
admls.ion 01 the 11,.st oroup of D.E.T students, and wa.
hardly SUrp,.1I1no. Respond.nt. w.,.. r.ferrino to 11 D.E.T
stud.nts in • total student population 01 421.
Th.ir ,..sponl. could be attribut.d to th, sm.ll number of
p.rceivaad by oth.,. stud.nt.
D.E.T .tud.nts
probab 1V not
( 2 • 6'l.) a t t h. tim•• D.E.T
.. a th,..,at or a.
u.u"p.,.. of .clrc. ,..sou,.ce.. Th.,,.. i. allo the po.sibi 11ty
that ,..ci.t b.haviou,. had n.ver m.nif•• t,d it•• lf in the
pr•••nce of ,."pond.n ts.
3.6.3 IDENTIFICATION OF RACISM IN THE SYLLABUS
u"aad a. on. ofTh. .V 1 labu. was
r.p,.•••n t.d the
mdnta1n. thlt
content of
the cu""iculum
the
i.
cu,.riculum.
cen t,.al i'
Bu 11 ivant
.... a,.. to
unde,.. t.nd th, way in which seheo Is and othe,. .duca tiona I
in.titution••n;aoed in cultu,.al ,..p,.oduction. Th. 1 ist of
.ubJ.ct. conv.ntion.llV view.d.. the cu,.riculum. influ.nc••
stud.nt. when they con.t,.uct fu,.th.,. .duCltion.l .cenario.,
.i th.,. for th,m•• 1v •• 0", as at R.nd Coll'Q" fo,. tho.e th.y
wi 11 te.ch in futu,... Accordino to Bull hint the cu""iculum
ha••ncoded in it "cultu"al clpital" which, wh.n influenc.d by
hi. to,.ic.l and see Lo-.conomic fac to,.s, reinfo"ce. .duc. tiona I
in.qualitie•• (Bulllv.nt.1QS7).
In this ca.e rupond.n ts had to ind icate wh.the,. theV COU ld
id.ntify in.tanc•• of ,.aci.m within th.i,. own .yll.bi and thlPn
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...ar'14bl. or' thlt subject in whic:h .ac:h llctur'e'" ...... involved
TABLE 2
o y
YES NO TOTAL
AFRI KAANS 3
ENGLISH 3
HISTORY 3
MATHEMAT ICS 2
SCIENCE 2
BIOLOGY 3
9 b 1~
81010 V .'1 abu••
None of the re.pond.nts had identified any ,..ac1.S'" in the
syllabus •
tAt,.1 k••n • • v llabu••
All 3 ,. ••pond.nt. "e.c t.d in the. f t 1r",.Uve. They Q.",e alii
.)Ca",pl.. the Qra",,,,.,. compon.nt which w.s orQ.nized on thp
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ldl0ms and idlomatlc
e)(pre~~lon~ and ~uPpo5ition~.
The 1 i terdtur. component contained stereotypical and raC1~t
oo i n 10ns and -dews. The sv Ilabu'S prescribed tel( t book.
written malnly by white author'l. One rIPspondent felt that
even the hi'ltory of th... Orlgln!' of th., languaoe dl~played a
r"'Cl~t bla. f.svourino and hlghliQhtinQ the contributlon~ CIt
whlt(.' people only.
* Hi .. tory l5yllabu5.
rhe 3 r4iP .. pondents held all identi f ied instanc.s 0 f rae i'lm in
the sv t t e eus , The subject matter itself was Eurocentric to
start wlth. It wa<s white oriented. Not only were white's
interests gen,rally promoted, and white people portrayed as
good in oeneral, but the Afrikaner in particular was glorified
in South African history. Black people, on the other hand
were Q4iPnerallypresented as barbarians.
* Mathematics syllabus.
The two re.pond.n t .. had l.denti f ied racism in the ma thematic ..
• yllabu.. Th. one r:.... pond.nt repl ied th.t the sy 11 abus wa..
clearly develop.d and .. tructured by whit. p.ople. Ther. had
b.en, in his opin ion. 11 ttl. or no input from the very p.op Ie
1twa. in t.nd.d to .. tt,.. v .,. Th. other rllpond.n t .'Cp,..••••d
umUar ••nt1m.nt'l. The .. yllabus took n.1th.r the stud.nt.'
n••ds nor hil baCl<or-ound into account.
thl? ne.d. of thl? communlti.' within which .tud.nt. would ldtr'"
ha.... to function as tIPacher...
-40-
The,.e reflection. mirrored Christie's observation that,
instead of reflctctinQ the reality of the cultural and ethnic
dlversi ty of South African society, coll.O.' of educcation were
run on raClal line., and that raci ..m lola. not eradicated by
.imply openino institutions to .tudent. from other populltion
oroup. wi thout I .erious aWlrene•• and con.ideration of the
racill dynlmic •• (Chri .. tie,1990)
• Science Syllibu.
Accord inQ to the
dllcriminated loain.t
po••••••d little or
Sc ience respondent, the sy llabu.
D.E.T student... AlthouOh th.slf student.
no scientific ..kill.; lacklfd the badc
knowledQe and needt!d mathl!matical skills to assist them to
mast.r the lei.nct! syllabul, th.se realities were totally
ionored to thedisadvantaQe of the D.E.T .tudlnt.
3.6.4 IDENTIFICATION OF RACISM IN TEXT-BOOKS
Curriculum content is convlyed throuoh, ImonQ others, the
content of telCt books u.ed. I f the contlnt is in anyway
racist then there is a hiOh likel ihood thlt the content of
telCt book • ..,ill reflect that racism. AceordinQ to Cohen,
there are certlin ba .. t c chlrlcteristic. of rlci ..m common in
telCt books. Th..e are ltem1l.d a. follo...s for convenience.
• The Ib.ence of member. of ethnic minor it ies in I
var iety of ro le.. except a. token••
• StereotyplnQ and th. rein forcement of prej ud lce.
• The u.e of lanQuao., particular Ityle or vocabullry
...hich is subliminally d1lcr1minaUno.
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* The pre••nc. of "imperlal past" -induced raCHltri
ma.querad inO as cenven tiona I wisdom.
* The ab.ence of contro".,...ial iI,ues whlCh do not
.upport p,..e"ai I inQ racist bel ieh.
*
Caricatu"'ed
.tatistics and tabl •••
* T.l<t books a,... them•• Iv•• t,...ated .. the ..ole .ource
41 thouQh the information th.y contain
aQ.' rapid 1y in contempora,..y .ociety. (Cohen, 1983)
Th. info,..mation on ,..ac ism iden tit ied by ,..••pond.nt.
corr...ponded with th.... ba.ic cha,..ac t.,..i.tici 1i.ted by Coh"n,
and wa .. suppl1'd by ..ubject and syl1abu••
th.... ,..••pon.....
TABLE 3
RACISM IN TEXT BOOKS YES NO TOTAL
AFRIKAANS 3
ENGLISH 3
HISTORY 3
MATHEMATICS 2
SCIENCE 1
BIOLOGY 3
11 4 1~
• B1cloOy .yllabus
Table 3 ,...fl"ch
None of the rtlpondents had id.ntified any ,..acism 1n th..
pr••er ibed BioloOY te)( t -books.
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• Sc ienc, !IV 11 abus
The ,.espondlmt', ,..,spons. was n.,oati"e.s 1a,..s sci.nce te)(t
books we"'" conc,,.n.d.
• Af,.ik.an. syllabus
All 3 ,.•• pondents had id.ntified racist chu4Cte,..i,.tic,. in the
p,.esc,.ib.d te)(t books. Theme. and e)Cample. tended to be white
o"lentat.d. Poet. and author. we,... whit" I llust,..ations,
pictur.... as well •• the cha"acte"'s we,... all white.
• EnOlish Ivllabus
All re.pondents ,.eplied in the affi,..maU ..." Th.,... were a
total of 6 e)(amples 01".n. Of th.se 'fell within Cohen's
first cha,..acteristic. The AntholooY oa"e pr,fe,.enc. to white
cl.ssical pO.tl; lanouao. te)(t books depicted mostly whitlt
middle-cIa•••ituations; composition topics wltre un,...lat"d to
thlt black .tud,nt, and te)(t book. w.,... r.plet. with "Eu,..oplt.n"
.umples without any picture. and i llu.trations wi th African
people in them, Th. oth.,.. .)(ampl. oiv.n w.s cono,..u..nt with
Coh.n'. 3,..d characte,..i.tic oi ....n abo"., It ref.,..,...d to the
downoradino of r4Cial O,..oups in some t.)(t.,
p,..ferenc. for whi t •• c la•• ical po.t. could 11.0 b. co".,..ed by
the 4th and 7th cha,..ac te'" istics sine. lan;ul;e i,. a dynamic
.nd chanoinQ vehicle of .)(pr... ion and communication.
Th.re wa. a hLQh .lmi1a"'ltv betwe.n the Af,.ikaan. and the
EnOUsh ,..••pon.... AlthouQh charact.rhtic 1 dominated in
both .yllabi, the Slml1a,..ltL.. b.tw••n the two .ymbolized a
m,roer betw••n the 4th charlct.ristic in th' e ••• of EnOl1lh
Ind the I. t in the ca1U. of Afrika.ns t.lC t book••
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ranQed between the 1.t and
Hi.tory books portrayed
• History syllabus
R.,spons.s ...ltr. con fined to the
thouQh the quntion had de.l t
specifyinQ any further.
RltportePd tltMt book raci.sm
by Cohen.
history of South Africa, even
wi. th history as such wi thou t
3rd
the
Hottentot.. Another form of racism
...hich b lacks were exc 1uded as
indlQenou. Plople a. v.Q.bonds,
bloodthlrsty, K.ff1r. and
identified loin that in
l.zy,
meanlnofui participant. in, and important contributor. to any
~iQni f icant hiltor ical event. The AnQ lo-Boer war was quoted
u • spec if re eKampIe 0 f this total exc lusion of b 1ac k peopl ••
H.re aoatn Cohen's fir.t char.cteristic s.emld to dominate.
-Mathematic. syllabus
Both respondent. had identi tied the verb. I presen ta t ions of
Mathematics a. the main sourc. of rac!lm. Each of the
r.sponden t. provided examples. Three of thIS. are dea It ... i th
herel
"In a oroup 01 ~ oirl. 2 have blue eye. and the re.t Qreen."
We have here raci.m by eKclu.ion. Obvioully the oirl. ar•
..,hi te or pr••umed to be .0. Th••e _y.-colours are oenerall y
..sociated with ...hite people. StereotypinG .nd reLnforCln; 0'
pr.judice. com.. out in the 'ollowino _)Campier
"Nkomo the p.trol at tendan t poured two 1itrll of pe tro I • .. Th.
man is not honour.d ...1 th any title to prlclde h1. surnaml.
Th. poin t is m.dl tha t he wa. a servan t and not the Own.r of
the p.trol reclptac: Ie. On thl other hand .... '1'" informed that
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"Mr Sm1 t h 1'5 sit tinO 1 nap lane trave 1 I inO at 200k m per hour ...
thouQh by imperial decree, conventiona 1 wisdom and
tradition dictate title (Mr.) 10r the oent leman
(Characteristic 4) and that he, like Nkomo, btr depicted in a
'5ottino that subl iminally infer hlS proper
station in lit., (Characteristics 2 and 3).
which one relponden t
tr)(P 1ana tory,
supplied. It i~ by and laro_ u11-
\',."/wld .:,
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3. b. 5 HANDLING RAe 1SM 1N THE SYLLABUS
The Bio logy rnponden ts had identi. f ied racism in nei ther the
syllabus content nor the te)(t books.
The English respondent had identifi.ed racillll only in the te)(t
books prescribed.
The Science r"pondent had identified racillll in the syll.bus
but not in the te)(t books.
The Biology syllabus is elCcluded from this analysis. The
Eng 1ish responles were con tined to hand I in; rae ism in te)( t
books and is e)(cluded from this analysis. Th. same applies to
the Mathematics responses •
• AfrHaanl syllabus.
On I!' Afrikaans rltspondent handled racism by drawing the
attention of studltnts to it and linking the racism to the
ideological motives behind the syllabUS. The other two did
not supply any lolutions to racism in their syllabus •
• History Iyllabus.
All three responden ts attempted to minimin the impac t of
racism on stud.nts. They supplied student, with additional
information and elaborated on historical events in an attempt
to maintain ..,h.t one r.spondent termed " a b.lance in what is
tAught". From the responses it transpired that respondents,
by and 1aroe, used themsel ves as source. of referene.,. As
..,ith the Atr ikun. sy 1 labus, there seemed to have b.en no
attempt at curriculat1no even ..,here e)(amination. were set .nd
evaluated by respondents them,elve., with no intert.renee from
the Department ot Education and Cui ture (Hou.e of
R,presen ta t ives).
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• Scutnce Iyllabus
The Sc i.ence rllponden t tr iltd to deal wi th the prob 1em "deur
daardie beniltll vaardiohede Itn te<;lnieke wat bltnodiQ word weer
tit doltn." This wa.. i.n an attempt to meltt thlt D.E. T students'
neltd. for basic: knowled<;le and skills, th. lack of which, hit
had found, th. Iy llabu.. i<;lnorltd.
Thlt overall reaction to this .ection of the questionndre
would indicat. that those who had id.ntiHed instances of
r.cilm in th.ir Iyllabi werIP, for !lome r.410n or other, either
l.rQltly unwlllinQ or un4bl. to ,.e!lpond adequately to syllabi
they tel t w.r. not !lui tabllt for teach.r trainers in an
ethnically divltrse soc:iety.
3.6.6 IMPACT OF D.E.T STUDENTS ON ACADEMIC STANDARDS.
Th. debate around the openinQ of .duc:aUonal in!ltitutions to
Itthnic minoritt.s touc:h.s, at .. ome time or the other, th..
hsue 01 ac.demic s tand.rd... Within the SltQrIPQ4 ted sc hoolinQ
in South AfriCI there is a conventional wisdom which holds
th.t de.eore;atin; .. chools and colleoe. would i,;evi tabl y l.ad
to a fall in aCldemic: .t.ndards. (Chri.tie.lq8~)
W. fel t it n.c..... ry to po.e the qu.,tion of ac:ad.mic
.t.ndard. in ordlr to Qu.;e wh.,.e lec: ture,.. thltm.el ve. were to
b. found .inclt their crucial role •• ""mber. could be
influenced by thltir own eKpectAUon. on the mltter.
Rnpondent. wltrlt ;iven threl choice.. T.ble 4 repr••ent.
their re.pon,•••
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TABLE 4
ACADEM I C STANDARDS
Standards will drop 10
Standards will improve 3
Standards wi II not ehanOIf 2
Tot.1 l'
Two r ••pondentl tel t tha t Itandards ...ou ld remain thlf sam, on
D.E.T stud.nt. would have to blf brou;ht
up to .tandardquiek1y. This had to be done by an uporad.
Tho., we,.. 9 roup.d in to
prooramm. so that adap ta tion occurred as spndll y as possible.
Th. maintlfnanc, of standards at th. same hvlPl depended on the
colleOIf and on the "efforts and motivation" of stoaff to learn
.nd adapt.
Ten re.pondents of b7'l. of the samp1. f.1 t that standards would
drop, and oave a variety of reasons.
the follow1n; bnic eateQorilfll
• Lan;ua;' dif f ieu 1 ties
• Poor t.achin; at D.E.T schools
• OVIf,.crowd'd cond 1 t10ns at D.E. T schooll
• Se holastic bac k 100.
All 10 r ••pond,nts m.nt10nlfd th.t a fall in It.ndards would be
tempora,.y. and tha t th. Ii tuation would lat.r
dep.ndin9 on c,,.ta1n conditions. This
how.ve,. pr.senhd •• deplfnd.nt entirlfly on the ,.••pon.1f of tho
Colllf;1f and the lecturer. to the l ••,.nino n.,dl 01 O.£.T
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students. Th., Itudent was not viewed a'll .n .ctlve part of the
'Solution, but a. a pas"iv., part of the probl,m.
rhe 3 re"pond,ntlS who reported that standards wou Id improve
b••tld their renons on a shift in emphash from the Colle;e
.nd lecturers to D.E. T students them".,lve. n people who could
4ctlllely contribut., and tak. charo., of th.ir own ledrnin;
'I<periences. D.E.T student. were se.,n to be bri.noino with
them what on. r,spondent caliI'd a 'holi"tic' approach to their
.tudies, which reflect.,d a hi;her commitment to success.
O.E.T student'll wl're ..een as brin;ino other posBibiliti&s and
perspec t i ves to th., academic and profllSional tra in in;
proces.. They were viewed as capable of adaptino to the
.tanda"'ds. One respondent saw the p,..esenclof D.E.T '3tudents
''1 a catalyst to an eventual redesion of thl.nti,..e cu,..riculum
re'llultinO in oVlral1 imp,..ovemltnt in standa,..dl.
3.6.1 THE LEARNING STYLE OF D.E.T STUDENTS
, IIParninQ
d.,c 1 dIP what
Responden t. wer, asked whethe,.., in thei'" IICpe,..ience. D.E. T
student. had thei'" own le.rninQ .tyle.
Ityle' wa. not elCplai.ned to them. They h.d to
they unde,...tood by it.
The purpo.e of this question wa. to •• tabl i.h whether
lecture,... them"lve. we,..., inclined to view D.E.T .tudent. a.
'diffe,..ent' or, a. po••.,.sinQ "di.tinctiv' char.cte"'1stics
that det.,..min. th.,1r ,...,.pective cultur.." (TwitCh1n .nd
O.muth, 1981'164)
The que.tion ;.ve opportunity for two choitn. Re.pond.nt!\
view D.E.T stud,nt.' 1.arn1n; .ith.,.. •• difftr.nt Or •• thlP
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5dme a. thOtllt Of other studt:'nt'5 at the College.
TABLE ~
Le"rn l.ng 'ityle the 5ame: 1
Le.un1.nQ .tyle diff~r"'entz 14
-
Totall 1~
Ttlble 5
Respondent. who e><pf>rUl'nced the
student~ "5 differen t gave a variety of renon ••
collated, cla.. i118'd and condenS8'd to eradicat8' over"'lappino.
Th8' mo~t common reasons g1.ven wer., that D.E.T .tudents tended
to learn by rote and dr i II work. They wer8' mOr"'e content-
dlrected and less i n c I ined to develop conceptual in5ight'5. In
other word'S they found difficulty in arriving at even the
'Second level of cOQn1.tive func tion ing on Bloom's ta><onomy
(Avenan t ,PJ 1988)
R8'sponden t'5 attributed this tendency to a lack of 1earn ing
oppor tun i ti•• It '5C hoo I ; to poor teachino m.,thod~ and to a
in.truction and 1earninl;j,
In fact the lack of the requi.1.te proficiency
1n EnQl i.h wn a constantly r.,currinQ theme of r ••pondent. in
their .ttemptl at comlnQ to orip. wi th the prOblem of paui ve
lea,..n1nQ, which thlty had noticed amonQ D.E. T .tuden t ••
to
pa •• ivity and
particularly
Afr iean cu 1tUrf discouraged chi Idren f rom active 1earn inO, and
prefltrred pas,ivlt rite i pien ts 01 transmi t ted know1edoe.
Of the 14 in thlS category one viewed the ditterence in a
poslt1ve 110ht. This rep.. pondent wrot.: liMy D.E.T students are
more cri.ti.cal than other .. tudltnt.... re1.,rr1n; to his History
le...ons.
3.6.8 LEARNING PROBLEMS OF D.E.T STUDENTS.
Responden ts were a",ked to iden ti1y no mort th.n 3 l.arnin;
problems they had obs.rved amono D.E. T stud.nts.
Most l.arning problems identified overlapped .nd were then
condensed to the 1011 owing cateoori.s:
* Lack of comprehension.
* A .. low work tempo.
* Lower standards in knowledge and skills,
in M.th_mattcs and Sci_nee.
* Inadequate conceptualization of subject m.tt.,..
Aoain, usin; Bloom's taKonomy 01 cognitive lev_I .. of learning,
one would conclude th.t r.,spondent. placed D.E.T students
;ener.lly on the lev.l 01 the le.rnin; and r.production of
content.
Al though re.. pondents .. upplied more inform.tion than is
reflected above, such intormation w•• more in the n.ture of
contributory facto,... to le.rning problems, ,...the,.. than
l.arning probltms pe'" ..e. This in form.tion w.. ther.for.
cl .... ifi.d und.r the c.u..... of l••,..ning probl.m., which are
d•• lt with n•• to
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.5.6.9 CAUSES OF LEARN I NG PROBLEMS
The common denom1nato ... 1n this clr"ea was English. I t ""a'S given
as the mclJO" cause of learnlng pr"oblem'S by 11 ,.espondentl Or"
n. n .
Th", ne)( t most common cause given waIS poor QUlll i ty 01 teaching
Thi'S teaching wa'S d.t1crib.d
'nut"ltioni"t' and defic1.nt.
at D. E • T 'Sc nee 15 •
lacklnQ 1n 1nllght.
Otn",r cont"lbuto,.y f ae tor, wer"4!' a
v a,. iout; I y a'l
non-suppe r: t 1 V4!'
b.c~.Q,.ound and the . endem1C duruptien of school ing ove,. the
past few year"I.'
Some ,.e.pondentti viewed D.E.T 'Stud&nt'J a. lacking 1n 'Special
or"lentat1.on. 1ntr1n43ic motivation, learning 5kill. and note-
tak ing habi tl and p,..ae tices. Oth.,..'S again had noted that
D.E.T students seemed to experience the ColleQe as a st"'~ssful
·.utuation; wert finding difficulty adapting, and lacked self-
confidence. One postulated that D.E.T 'Students we r: e vlctim5
of r ac i.m from
per fo,.mane.,.
some lecturer5 and this af fec ted their
3.6.10 RECOMMENDED MEDIUM OF INSTRUCTION
In commenting on both the learning .tyle and le.,..n Lng problems
of th. D.E. T stud.n ts most r ••pond.nt. h.d high 1 iQhted the
language l'JIUIP •• e.n tral to acad,mic pe" fo,.manc ••
R••ponden ttl hid to .)Camine th. l.nguaQe i.su' fur th..... Shou ld
D.E.T student't1tudy in En011t1h, in Afrikaan., 1n moth.r-
tongue or, t1hould tne .tudent hav•• choic.'?
Tabl. b reflect, th., an'h"ertl.
TABLE b
ENGL ISH AFR 1l<AANS MOTHER-TONGUE OWN CHOICE TOTAL
1 1 0 2 2 1~
73.4'1, of thl rtf.pondent. made a choice of EnQli!ih on behalf
th. remaininQ 13.3% fe 1 t that .tuden t. should have the freedom
know best
th. lanQuaQe wlth which they w.re most comfortable and should
have a r iQht to make c1 dec i.ion.
R9'1pondents wl10 elected for mother-tonQue in.truction reoisoned
that fir~tly, mOlt students learned b~.t throuQh th~lr mother-
tonQue and, secondly, that D.E.T student. should be enabled to
teach chi ldren -presumab 1y black chi 1dren - in the i r mother-
tonQue. There seemed to be total unawarenll.. of th~ fac t that
technical 1y black 1anQuage. are 11mi ted in their. app I 1cabi 1i ty
to academic tasks beyond th. primary lev.l, and that mother-
the follow1ng mos t common
in.truction was ther.fore an educationallyton Que
option.
R.spondent. who e ne..e EnQ 11th Qave
llmi tinQ
1twa.. all Qroups
and to which all
lanQuage. Stud.n t.. wou 1d b. ab Ie to aee....
inte,..national
in format1on,
knowledge and major ,.. ...ourc. material. from throuQhout the
world, which would be avallabl. only in EnQUsh. By and
··Y5-
usetulne55.
None at the ,.elJponden t5 chose A f r1 kaan5 a5 oS medium of
ro s t r o c t acn for D.E.T -:r.tudent5.
~.6.11 EXPECTED EFFECT OF D.E.T STUDENTS ON THE CURRICULUM.
rhe Rand Coii,oe of Education had
mono-ethnic trainlng inlJtitution for Coloured teacher5. In
1991, Afrlccln Itudent.. were admitted for the first time.
Re'lponden t'J Wlrl' now e)( pltcted to comment on whe ther the
l)(lsting curriculum was adequate for the increasingly multi-
IthnlC and multi-cultural character of the college, or whether
they env isaQed any changes to the curr rcu lum. They were asked
whether they thought thl! eurricu lum would be rep i aced,
rev i Sl!Pd , or rIma in
table 7.
TABLE 7
the same. Their responsl!s are given in
REPLACED REVISED REMA I N THE SAME TOTAL
b 9 0 15
the curriculum content was
the pr.va1l1n; curriculum a. too narrow, on.-.lded and
and a ..pee! f re rac .1.1 group. 40% f.lt that th. curriculum
IJhOud b. rep hc.d by another on••
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Thel" reason, we,.e best enc"p'Sulated by thl'5 r.,,~ponse:" 'n
Nuwe kurrlkulum is nodiO om ook die ei'5e van and.r kultu"ele,
til' bellredig. Die ou akademiese neioino word wei
teen'5woordig mee" en mee,. met teoniese opl.idinO verllano.
Ben.wens v i r Q,.oepei~e v.,..u .skademi.,. ontwikke I inO ook.o
n II.,.vanQlng van die best."nd. kurrikula."
3.6.12 EXPECTED EFFECTS ON TEXT BOOKS AND OTHER SOURCES
R.,pond.n t, had to
the .am. way they had don. with th.
about text
curr iculum.
Th.i,. po.. itionl are indicated by table a.
TABLE a
REPLACED REVISED REMAIN THE SAME TOTAL
a :l 2 l'
Th. :l3.3'l. who indicated that t.lCt-book, had to be replaced
IIi.wed the t.xt book~ in u.e as culturally elCclusive and not
,..fl.ctinO South Africa's div.rsity; they w.r.
Euroc.n tr re , di,tort.d, and on.-sid.d. At any
view.d a,
rat. th.y
r.ason.d, t.xt books wou 1d have to b. r.plac.d to accomodat.
n.w curricul.r cont.nt and syll.bi.
Th. 33.3'l. r.spond.nts ...ho opted for r.vision of t.N t books and
Ho ....v.r, th.y
f.lt that it would not always b. possible to r.plac. books.
Th.r. ....r. not to produc.
r.pl.c.m.nts in the for •••e.bl. futur••
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The cost of repiacino te)Ct-book,. also play.d a part in their
.tand. The two respondents who favoured the status quo felt
that wi thin their particular subject,. (Mathematics and
BioloQY) ther, was no real need for any chano.s. Their
subject matter, especially Mathematic., th.y reasoned, were
Sciences which did not lend them.elv•• ea.ily to unscientific
idea. and thlories. The mathematic. re.pondent however had
previous 1y (p14) demon. tra ttrd what wa. prl.ented.s e)Cample.
of racism in t.)(t books. Ironically he now IrQuIPd that it now
nt'eded nlPither replaclPment nor r .. vision. Obviously awaren"••
of racism did not necIPssarily translate into a readiness to
Iliminate rachm.
3.6.1:5 RECOMMENDATIONS FOR OVERCOMING LEARNING PROBLEMS
The 1earn inQ prob 1ems identi U"d by re,ponden ts had been
cla••ified into the followino cateQories I
* Lack of comprehension
• A slow Hork tttmpo
• Lower .tlndard in knowledQe and .kill" particularly in
Mathematic. and Science Ind,
* InadeQulte conceptualization of subjlct matter.
Each respondent had now to provide not morl than :3 solution.
for overcomino the.e l.arnino problems.
The var iety of articu la t ion. repre.en t inO .olutions of similar
nature we de-cllibrated into identifiable cat.oorie., namelYI
* Lanouao.-rela ted prob l.m.
• E)(trl-curricular proorlmme. 10r D.E.T .tudent.
• E)(tra-curr1cular proorlmme. 10r lecturer.
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.MethodoloOlcal solution••
:306.14 LANGUAGE-RELATED SOLUTIONS
On the one eMtreme wa. the lIugge.tion that Afri.k4cln. be
abolitAhed from lts .tatu••s" compulsory.ubject. On the
other eletr.,m. wa. the view that D.E.T Itudents '6hould b.
educa ted in th.ir mo the"'- tonoue.
Other l.nou'Qe-r.l. ted lolution. requllted t h. t O.E. T
.tud.nts be .)(po••d more to Afrikaans in th.ir .v.... yday 1ivlPs.
80th Englilh .nd Afrikaan' could reclPiv. mo,... attIPntion
through .xtra language tuition. Th., l.nouao. syllabi could be
rIPviled to accomod.te a more functional approach to lanouao.
U54gIP. Fust-langu.ge studlPnts could be u,ed in g,..oup-work
settings to "list in mastering the spoklPn language, and
facilit.te in socially and academically integ .... ting O.E.T
,tudents into the .tudent population.
:5.6.15 EX TRA-CURR I CULAR PROGRAMMES FOR STUDENTS.
the fo r: m of workshops for study
bridg ing proor.mm.. and subj.,c t
in1 ti.te th.se
the.. ac tivi ties
.0 I u tions.
ThIP.e p r ogrammn wou 1d take
.ki lls. academic suppo,..t or
relat.d .daptation p,..og,...mme••
Th. College wa. .)(p.cted to
Respond.n ts ...m.d to v ilPw
occurr ing while they ob••,..ved.
3.6.16 EXTRA-CURRICULAR PROGRAMMES FOR LECTURERS.
•• .vents
There .hould be skills d.velopment p r og,..amme. for l.ctur.rs so
that th.y could m•• t n .... and more .1fectiv. training ",.thods
and techn1ques. L.ctu ,... alia need.d cultural ...o r k.hop. to
eSc pose them and non-D.E. T student. to their own ....c 1.m and
eu I tur.l eC',}ocentr1sm.
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Lee turers could 1earn Afr ican 1anQuaQe' to become
c:ommun lca t i ve and reac h O. E. T .tuden t .. more .f tee t i vel y.
more
3. b.1 7 METHODOLOG I CAL SOLUT IONS
Thlt didactic situation and proc..... involvinQ lectur.rs and
D.E.T .. tud.nt, could .1.0 b. improv.d, it w... arQu.d th.t
D.E.T studenh should be involv.d more in l..rninQ activiti••
th.t r.quired s.lf-discovery and Qroup-work approache•• Oral
particip.tion should b••mpha.ized in both learninQ and
.valu.tion proc....... Th.r••hould b. a shift from 1.cturinQ
to tutorial d•• iQns. Fin.lly, evaluation .hould be more
qualitative .nd detai.led .0 a. to keep studlnt. sufficiently
inform.d of th.ir strenQths .nd w••kn...... Evaluation .hould
have a "tronQ or.l component to ov.rcom. th. hurdle. of
and
D.E. T
f.el
demands
sUQQ" t.d t h. t
opportunity to
One n,.ponden t
be Qranted the
elCpos.d to the
writt.n
.tud.n ts should no t
If d iff.r.n t If , bu t be
'Mpec ta tion. II oth.r .. tudent••
Th. r ...pon... to the qUI.tionnai r. w,r. anal y"ed and
int.rpr.t.d .eparat.ly and tOQ.th.r indicat. an in.iQht into
the n.tur. of racism••nd an ability to id.ntify racism in the
cu""iculum. Ho....v.,.. thlS aw.,..n••• do•• not alway. tr.n.lat.
into .n ability to addr••• and count.,.act the id.ntifi.d
racism in the curr1culum. In our' conclusions .nd
r.comm.nd.tion" in
f1ndinQs.
-~8-
CHAPTER FOUR
CONCLUSIONS AND RECOMMENDATIONS
Thu '3l tudy bloin'l with
ou t l t n e of thIP study.
a~ an e)("min.tion 0 t
an Introduc tion which lays out the
The purpo.. of the study is reflected
multicultur.l education O_ner"lly and
Th~ belsic th,mIP i .. that multicultural education alone i.
In.dEPquat. for addr.ssino the le.rnino n••dl of e u I turally and
l!thnically div.r.e societie.. Mul ticultural education should
lncludlP, in it. curricula, antiracist IPducation because racism
15 an important issue in the .ducation of .thnically div.,r,u,
societies. Multicultural education must addr••• racism aOJ a
lubJlPct of diOJcourse trom both historical and sociolooical
p.rspective. in order to promot. an undlPrlyinO ethos of
lubvlPrtino the rationale for raci.m and its pervIPrsive ethcts
on mu1 t icu ltural .duc a t ion.
Th••tudy look. specifically at curricular content. Th.
r •••on.. ar. Qlv.n in the Introduction. Antiracism in
educ.tion i. truted not a. a diff.rent or "parate approach
to education, but a.. an ..sential and lnteoral p.rt of
multicultur.l tducatlon. Th. IntrOduction indicat... that to
10nor. the i ..ue 01
educ.tion.
N'lCt, the a1m of the .. tudy il .lCplained.
fold.
Firstly, it is to
multicultural educatlon.
to antiracist education.
ThlS is done
relevant literature on
with specific refere,nce
The literature di'Splays a m.rked shift from a solely
cui turallv bd!led concern rn educ.tion to. o,-eater awareness
of thlt need to recoQniz" that divers" soci"ti.'S have both
multlcultur.l.nd multi-ethnic el"ments, .nd that educ.tion,
to b. m".ninQful, has to .ddr... s both. Thi.. shift is
percltptible "specially in Itducational r.search .nd literature
.mana t inQ from Br ita in, th. Un i ted Stat"., Canada and
Au.tr.lia. All thff ..e ~ocuti•• are f.cinO the challenoe of
tran.formino mul ticu 1 tura 1 educ. tion in to a more re I evant and
responsive proc.s~ within these multicultur.l .nd multi-ethnic
'1oci"ties.
Second 1y, the study undertakes an investioation to determine
the l.ve1 of .ntiracist awar.ness amono lecturers at the Rand
Coll.O. of Education CRCE) • Thi. co11eo. op.nlPd its door. to
.tudent.. from .11 cui tural and ethnic b.ckorounds. In 1991
.tudent. f ...om th. OIPpartmIPnt of Education and Tra1nino CD.E.n
w.r••dmi t t.d for the firs t tim••
Ch.pt.r On. cone Iud... wi th .n elCplanation of the method of
Itudy by w.y of. Ii tIPr.tur. ....v1.... .nd.n evaluation of
cu r r ic:u lar contlnt by ....v of • qu•• t 10nn.1,... for I.e ture'-•• t
the RCE.ln th••ec:ond ch.pt.r the concept of r.ci ..m i .. defin.d
and cla,.ifi.d. Various .ou r c.. ."e uud to develop an
op..... t10n.l d.finition of the conc.pt.
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of a racist sY'Jtem i. appli.ed to
society generally and the education
The model i .. based on the ca.te .ysttrm.
as (I .ocial and soctehl in"titution.
An ldea I-typical mode I
.naly.... South Afri.can
Educ4tion
Thi,15 mean. that it. structure., sy.teml, proce..... , it.
operation'S, itl con"..quence. and it. needl reflect and arlf
determined by tho •• of the .ociety in whic:h it function ••
Educat1on'. mandate 1S, in the final analY5i., ,a .ociet.l
dllc ree.
The concept. of mul t1cul tural and antiracist eoducation ar&
d15cusseod, compared and contra. ted • The
• bov&-mentioned countr1.. !Serve •• frame'll
I)(perience. of
of reference •
the
The
conclusion i5 that antiracht Ifducation
of multicultural .. ducation. Ho.....v.r,
i!S an essential
trduc:ation i s ts
part
have
prlfv iou.l y ttrnded to i9nore the importanci of theo former
concept. ThlY ha"eo t.nded to pay attention to, and
.cc:omodated cultural differlfnce. only. Thl re.lity of raci5m
... ithin educ.tional institution. caterin9 for cut turally and
Ithnicall y diver•••oc ie tie...... of ten downplayed or 10norlfd.
In order to l.y. foundation for the .econd p.rt of the .tudy,
the two concepti .bove are de.l t wi th al.o ... ithin the c:ontel<t
of teache" educat 10n and tr.inin;. The 1i tera ture .tudy
reve.l. the nted for the two concepti to permea te the
cu,.ricula of colle9•• 10r teac:he,. education and trainln;, se
that the curricula for school, can be primadly influenced by
t.achers qual1fyin9 1rom then coll.oe••
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For thl'5 purpou, th., concept of ..cu r r:lculum .. i'5 dIPfinIPd.
E)(ampIIP'5 4r. given of monocultur-alism and r4ci.m in '5om.
curricula. The impo r tanc., 01 th. curriculum in IPducation i'5
pointed out. In 'Ihort, chapt.r 2 conclud... with .. r4tional.
for conduc Uno the ••cond part of th. "tudy, which i'5 th.
Chapter 3 beoin. with a discu,,'lion of the re.earch d.,siQn and
th. r •••• rch in.trum.nts • Que"tionnair•• Stratified ••mpl 1no
1.. bri.fly e)(plaintrd, followed by the analylis of thtr data.
Thl'5 an. 1y.i'l .dh.r•• to th. format of th. questionnaire but,
wh.re appropriate for eoh.. rant interpr.taticn, 'lome sltction.
of the que.ticnnaire are cateooriz.d with othltrs '10 that
r.l.vane••nd IcOic.1 pr.,!u,ntltion c.n b. maintain.d.
Wher••••.,nti.l, traeh s.,etion of the data i••nalys.,d and
1nt.rpr.t..ds.p.rat.ly, .nd conc lusion. ar, drawn before the
ne)(t s ..etion i .. proc.....,d.
The an.l y'Ii'I that
re.pond.n t. o.n.rall y d isp layed a h1Qh lev,l of .war..n.ss of
rac i.m in see iety and wi thin th. curr iculum. Respond.n ts w,r.
aware of raci.m to the e»<t.nt of identifyin; inst.nce. th.reof
in th.ir syllabi and te)(t book••
an app,.ecLaUon of the p,.actical implications of ,..ci.m 10r
both perpetrator. and vLctims, and of Lt. r.Uonal appl ieation
and con••quencil fo,. .oc iety .nd fo,. education.
Afr i kaantll, Hi .. tory, M. thema tics. Sc ience. Engl i'h
The la5t two Iyllabi were the elCc.ption,. No
identl f ied in Biology and Schnce telC t-bookl.
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four of the fa 110winO si)( syllabi:
and Biology.
r-.cism wa..
Howeller-, awaren".. and identification of racilm in .yllabi and
teNt book. dId not n.c ••••dly tran.late into an Ability Or
wlllinQn.... to deal deci.illely with r-achm. Mo.. t r-e15pondent..
tended to relet i n an ad hoc manner. Their mo. t common
of racism were not handled II oppor-tunitin for contributinO
to the p.",lonal and profeedonal 9r-owth of their- student
telche,..., but .. fallacie. and untr-uth.. to be di.cu15l5.d and
foroott.n. Re.pondEmt15 5eemed to lack the knowled9. and .kill ..
to us. r-ac ism for in"5 till Lng I deep.,.. understand in9 of human
relationships in their- student.. R••pondent.. did not, 1n
thi. case, "iew thei,.. role I. teacher trline,... wi th1n a
brOIder- contelCt of dev.lop1nO in their student t ••cherl a
deeper appreciation 0 f the force. which ha"e hel ped .hape
human hi.tory, society, bel1ef-.y,tem. Ind the change. flcinO
the R.S.A.
Responden t. could not u •• the,e occa.ion. to prov ide .tudent.
with .kills, knowled9., attitude. and di,polit1on to confront,
Inaly.e, chlllenOe, reduce or eradicate racial conflict in
schools and loclety. There wa, no rational, objective Ind
looical approlCh to r-ac l.m 1n educa ticn, nor the ab111 ty Ind
confidence to confront it in the curriculum in any concerted
lystemat1c way. In .hort, respondent. could provide no
practical solutions
-b3-
identified
wlthln the education 1iY1item for which they w.re trainin<;l and
prepa"'lnq '1tudent teachers. But, can the lack of knowled<;le and
51<111~ bet accepted a1i the only f.ctors contributi.ng to thh
lnabl11 ty to act a<;lainst racism? I s it not possible that,
hav1no been nurtured in a racist society, and eoduc.ted and
trained in it, educational _y_tem, respond.nts have coml.' to
accept tha t any spec i fie, proac t i ve • tr.teo ie" to combat
raci'1m are taboo? (Wi lley, 1984:2) The recommendations below
have tak.n the" prob lem" into accoun t.
RECOMMENDAT IONS AND SOME SHORT-COMINGS OF THE RESEARCH.
The da ta obtained from thl.' researc h on l.c turers· 1eve 1 of
awareness of r.cism in the curriculum i9 limited in the '!lense
that the re..arch instrument was desi<;ln.d and appl ied to
eleclud.. other important participants in the College
curriculum, viz. the "tudent9.
Both D.E.T. and non-O.E.T stud.nt" would have be.n valuable
SOU,.c•• providinO oth.,.. e."enUal p.,...p.ctiv.. and pe,.ceptions
of, fo'" in.tance, how th.y eleperi.nc. th. Coll.Q. vis a vi.
multicultu,.al1lm oen.,..ally and racism in particul.,..; whether
th.y cou 1d id.nti fy ,...c i"m in the curriculum, .nd how th.y
would d •• l with it 1n future a. t ••che,.•• A combin.tl0n of
th••• three ptrlp.ctiv." would <;Iiv•• more r.p,.•••nt.tiv••
ph.nom.nolo<;lical p,..•••nt.t1on of the Rind ColleolP of
Educat ion.
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It 1'5 also recommended that such future re<Jearch include a
deslgn and .pplicatlon of Itrateoies for control I inO threats
to lnternal lind eKternal validity of the d.ta. This wal not
pO'.lb 1e wi th thlS r: ....arch. For instance, r••pond.n ts had
ample tlm., .and opportunity to dl.scuss the contents of the
This Ii tua t ion
detrac ts from the I. n t.or i ty of responden tl nor imp Ii.. tha t
such d iscu"uon'l took place. Thtp purpOl. il to hiOhl iOht on.
of thtr practica 1 prob 1em, encoun t"red dur 1nO
lI,c turtrrs' tim.,- tab 1e commitments at Coll.O" and
con,tra in t, placed on th., re,earc h wert maj or
th" time-
looistical
probl.m1S which prevented th., compllPtion of the que1Stlonnaire
by r.1Sponden tl as a group under 1Sup.rvilion or ob1Servation.
However, once sampled, !ltudent respondentl would b. easier to
9rouP tooether, and !lupervise their completion of a research
instrumIPn e,
Furthermore, in thIP case 01 the lecturerl, insufficient time
was available for di1SCUS1SinO the questionnaire, to clarity any
possib lIP misunderstand lnQ. Discussions had to bIP done on an
individual tLme-con1Sumino buis. This 1.ld to personalized
communication between res••rcher and respondent, which could
have relult.d 1n re.pondents ;ivin; pIPrsonalised
interprIPtaUonl to CIPrtaln alpects of th. questionnaire, or
their conferrino wi th fellow reSpOndIPnts, and thus. pIPrhapl,
provid inO 11milar, ao r.ed upon "e.ponses a. indica tIPd above.
i. recommendedIn v lew
further
of the
re,urc h
above ob'lrrvations, it
wi 11 involvlr
that
the
student ... at the Colleglf. Thh data will undoubtttdly improve
thlP validity and r.liability 01 information about the Colleoe
a. a teacher trainino inltitution, and contri.bute to any
futur., plan. 10r restruc:turlnO the ColleQf'o that it blllcome.
more r ..~pon'lv.. to the new chall.no•• facino all ..duc:ational
lnltltutions in th.. R.S.A.
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APPEND I X A
OUESTlONNA I RE
The Rand Colle!), of Education ha,. opened 1t~ door'S to 'Student,.
from other department'5 of Education. In view of thi'5, and of
the chanoes tcJkln(~ place in education in South Africa, your
views on the inues bl!"low will b. hiOhly apprlciated.
PI •• se bl!" assured tha t your r.spon.e. will be trea ted in the
~tricte'5t
respec ted.
confidence, and that your anonymi ty wil I b.,
QUESTION 1. PERSONAL PART I CULARS.
a) Number of years at the colle;.,z •••
b) Subj l!"C t t s ) you teac h: •••••••••••
c) Your oenderz ••••••••••••••
QUEST ION 2.
In your view, 11 education in South Africa b...,d on racH.m?
· .
QUESTION 3.
What, in your view, i. rAe 1.m? ••.••••••••••.•••••••.....•.•••
· .
· .
QUESTION 4.
Have you experienced
,tudent.? •••••••••••• ........
01 r.cism amono
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QUESTION 5.
................
your-inofanyidenti f iedyouHave
QUESTION b.
If ..y..... pl.,." 01V- 3 _>c.mpl •• a
.) ......................................................
b) ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
c ) ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
OUEST ION 7.
It "no" • pl ...IP you would reoard as
............................................................
...........................................................bI •
racism if included i.n your 'lyllabus/syllabi.
oil
c ) ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
QUESTION B.
c •••• of raci.m in
boOk.? ......................
QUEST ION 9.
If "y..... pl .... 01 v - 3 .)C.mpl •• of .uch C...II
.) .. ..........................................................
b) • ...........................................................
c ) ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
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QUESTION 10.
11 "no". ph,.lIe include 3
11 lnc:luded in the pre'ScI"'ibed t.ICt book ••
I ) ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
b) ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
c ) ••••••••••••••••••••••••••••••••••••••••••••••••••••••••••••
QUEST ION 11.
wllabus/syllabi,
11 you have id.,n t i1 ied
hav., you
ca•••
handled
of
'Such
in
order
your
to
....................................
QUESTION 12.
11 "yes". how have donI' so? .................................
..................................................... .........
..................................................... .........
QUESTI ON 13.
"Th. 1•• rninQ ,tyllP(s) of D.E.T .tud.nt.
th.t/thos.
,t.t.m.n t.? ............
00 you with this
QUESTION 14.
Pl •••• comm.nt on th. .bov••tat.m.n t. irrnp.c: t 1v. of your
r ••pon•• to I •••••••••••••••••••••••••••••••••••••••••••
...........................................................
............................................................
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QUESTION 15
In future, D.E. T probably outnumber oth.r
5tuden t1i • t the Co 11.0_.
the to 1 1owinQ I
What, in your vi.w, wi.ll happen to
Wi 11 th.y drop'?
Remai.n the ..am.?
I mprov.'?
......................
.................................................... . .........
b) Th. Curriculum. Will it
R.ma in the ...m.'?
e. r.vi ...d?
e. repl.ced by a new curriculum'?
Pl ..... Qive re••on .. for your
·.................... .... . .
· .
c) T.l<t Books and oth.r source.. a
R.main the ..am.'?
e. r.vised?
e. r.pl.ced by oth.r soure.s?
Pl ..... Q1v. re..on. for your r••pons., ..................
· .
· .
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QUEST I ON 16.
What your view, educa tiona 1 1y th, best medium ot
......................
in.tructJ.on tor D.E.T student. at Colleoe?
EnQl ish or Atrikaans.
Mother tonQue.
A choice by students.
Pl.a•• gi.ve rlnons for your answ.rl
...........................................................
...................... .....................................
QUEST I ON 17.
What 1.arn1no prob 1em have you enc oun tired among D.E. T
................... .........................
...........................................
students so tar?
a. mos t i mpor tan t •
a) •
b) ••
Please give at least :5 of tho'Se you reoard
c ) •••••••••••••••••••••••••••••••••••••••••••••
QUESTION 18.
................... .................................
.................................................
.................................................b) ••••
What, in your vi.w, are
probl.ms 1hted abov,,?
a) •
c ) ••••
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OUEST ION 19.
" I Do differ from those of other
bl If "y.s" , rn what way do they diff.r? .
·.............................. . .
· .
your
OUEST ION 20.
What ar. recommendations for learnino
.............................................
· .
· .
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APPEND I X 8
Li.'1t<s ot '3ome of the preoscribed work,. tor t",cher traininQ .t
the Rand Colleoe of Educatlon.
Thl'S ll,.t u not inclucaive. It I"'eflects som, of the
preSCl"'l bed te)(t-book" and oth.I'" work,. fol'" th, H1Qher Education
Diploma.
Mathematic., Sci.nctt and 810loQY cour,.•••
The pUI"'po.e 01 this 1i. t is not to .erv. as an addi tional
bibl1oQraphy, but to reflect the predominance of Whit. authors
whose works are off i.c r a l Lv pre.cl"'ibed fol'" I teacher trainin<;l
in.titution which i. opened to students from all cul tural and
ethnic Qroup. rn South Africa.
ENGLISH
POETRY
GUNN, T
FULLER, R
LARKIN, P
MACNIECE. L
WILFRED, 0
YEATS, W.B
PROSE
AUST IN, J
CONRAD, J
LE GUIN. U
SWIFT, J
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DRAMA
ANOUILH, J
SHER lOAN, R. B
SHAKESPEARE. W
SOUTH AFRICAN POETRY
BUTLER, G
CLOUTS, S
COPE, J
KR I GE, U
LIVINGSTON, 0
WATSON, S
AFRIKAANS
..
POESI EBUNDEL
EVBERS, E I Noed lu1k
VAN HEEROEN, E I Toerber~
VAN MELLE, J I e.rt Nel
DRAMA
DU PLESSIS, P.G
GROVE, A. P ••••
• N BLOEMlESING GEOIGTE
BLUM, P
BREVTENBACH, B
oor
CASTELVN. E
ClOETE, T.T
CUSSONS. S
DE VILL I ERS, LL
I Nuu. uH die binn.l.nd
: w.t die h.rt v.n vol 11 loop di.. mond v.n
: M.rl1yn Monroe feto in blou
: T.nt Emily v.n oem N•••
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DE VOS, A Gebed VAn . n <;Iroen persk,
Le TOI T, A : Die son loop agter wolk, deur
LOUW, N. P van Wyk : Hon<;laryel November 1q~b
OLl V I ER, J : Besoeker.boek
OPPERMAN, D.J : Oennebol
SPI ES, L : Rembrandt
STEVN, J.C : SpoorweQramp by Henley-op-Kl1p
STOCKENSTRaM, W Owaas met bril
STRVDOM, L Windpomp
VAN NIEKERK, M troetelwoorde vir o<;lilv1. douolas
HISTORY
BROODRYK
CAMERON & SPI ES
DAVENPORT, T.R.H
GREAVES, et al
JOUBERT & BRITS
KAPP a. MOLL
Deel II I
PEACOCK. H.L
RICHARDS. D
VAN ASWEGEN
BEKKER. M. J
St.IO
DREYER. J.J
DREYER. J.J
Hi~tory in perspective
I llu~trated hi~tory of South Africa
South African modern hhtory
: Civilizations of the world
: Std. 8 + q history
: Gesk iedenis van d i. We.t,rs. besk awin<;l
: A history 01 modern Europe
: An illustrated history of modern Europe
: Sou th Africa til 1 18'4
MATHEMAT res
: Modern mathlPmat1cs. St. 1
: Modern mathematic •• St.B
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GOGIN, A.A, ARCHER, I.J.M &. SLAB8ERT, G.R.L I Mod.,..n.
gegradueerd' wiskund•• St.b
BIOLOGV
AVERT, P.W, GREEN-THOMPSON, A.L, PELLEW, V.W, & THIENEL, A.
5.nlo,.. ••condary b1.oloQY St.B
AVERT, P.W, GREEN-THOMPSON, A.L, PELLEW, V.W, & THIENEL, A.
51ml0'" s.condary b10loQY St.9
SCIENCE
BRINK, 8 & JONES, R.C, 1987 I Physical scienct
BRINK, 8 & JONES, R.C, 1977 Physical scienct
